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1. Introduction

The Sustainable Development Goals (SDGs) are 17 worldwide targets for a better future,
created by the United Nations to address issues like poverty, fairness, and climate change by
2030. These goals fit closely with European values such as teamwork, respect, and equality.
The European Union uses the SDGs to help schools focus on important topics like green energy

and social inclusion.

This handbook guides teachers to easily include SDGs in everyday lessons and school projects.
It provides practical ideas, such as group work, debates, creative activities, games, and
awareness campaigns, to help students learn by doing. Schools are encouraged to share

responsibility, welcome all students, and teach social and environmental fairness.

Teachers do not need to be experts—just willing to use hands-on projects and open
conversation. The handbook has explanations, examples, and easy tools for teachers to use.
By teaching the SDGs, teachers help students develop key skills, connect classroom learning

with global challenges, and become thoughtful, active citizens in Europe and beyond.

The 17 SDGs are global objectives set by the United Nations in 2015 to address urgent
challenges like poverty, inequality, climate change, and justice by 2030 (United Nations, 2015).
These interconnected goals promote peace, prosperity, and environmental protection for all,
building on earlier efforts such as the Millennium Development Goals. The SDGs apply to every
country and emphasize leaving no one behind through partnership and inclusive strategies
(Apiday, 2024; Wikipedia, 2013). The SDGs are closely connected to core European Union (EU)
principles and identity, reflecting shared values such as unity, cooperation, solidarity, human
dignity, equality, and respect for human rights and the rule of law. The EU embeds the SDGs

into its strategic frameworks-including the European Green Deal (EGD), the European
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Semester process, and the EU Recovery Plan-to guide Member States toward a coordinated
transition to sustainability and climate neutrality by 2050. This integration fosters unity by
aligning national policies with common sustainability objectives and strengthens cooperation
through tools like the 3D-mapping approach, which links Country-Specific Recommendations,
SDGs, and the EGD to identify synergies and avoid policy trade-offs. This approach helps
policymakers ensure that sustainability challenges are addressed consistently across the EU
and member states, reinforcing collective action and shared responsibility (Koundouri, Devves

& Plataniotis, 2021).

Moreover, the EU’s commitment to sustainable development embodies its identity as a union
founded on solidarity and inclusion, emphasizing the principle of leaving no one behind in the
transition. Priorities such as green and digital transitions, the sustainable industry, pollution
elimination, and climate action operationalize the SDGs in line with EU values, promoting
cohesion and a forward-looking agenda that enhances the EU’s global role as a promoter of
peace, equity, and sustainability (European Commission, 2023a; Institute for European

Environmental Policy, 2022; European Centre for Development Policy Management, 2023).

Teachers play a crucial role in integrating SDGs into daily lesson plans and projects, enabling
students to connect classroom learning with real-world challenges. By embedding SDG
objectives in their daily curriculum, teachers can help foster stronger critical thinking,
collaboration, and active student engagement through project-based learning, peer teaching,
and creative activities, such as awareness campaigns, games, and hands-on projects. This
approach not only deepens students’ understanding of global issues, but also empowers them
to take ownership of solutions at local and global levels. Innovative platforms and resources
support teachers in this integration, enhancing teaching practices and promoting global
citizenship (Class2Class, 2025; NDLI & British Council, 2024; Sikri, 2025; Teaching Interns,
2024; Twinscience, 2024).
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Teachers are encouraged to view environmental consciousness and social equity as
fundamental to cultivating a modern European ethos in schools. Embedding environmental
justice-fair sharing of environmental benefits and burdens-and inclusive decision-making in
school practices fosters a culture of shared responsibility and respect for diverse perspectives.
This approach aligns with the EU’s commitment to sustainability education, which integrates
the SDGs as a framework to address global challenges such as inequality, climate change, and
environmental degradation. Projects like Eco-Schools and Blue Schools exemplify how schools
can engage students in environmental and social issues through participatory learning and
community collaboration, promoting activism and equity. Strengthening teachers’
competences and providing targeted support are essential to fully integrate sustainability and
social responsibility into curricula, thereby empowering young Europeans to contribute to a

just and sustainable future (Anefore, 2024; EPALE, 2023; JPI Urban Europe, 2025).

The United Nations Sustainable Development Goals (SDGs) and EU policy priorities, such as
the EGD and social inclusion frameworks, are deeply synergistic. Both frameworks promote a
holistic approach to sustainable development, integrating economic, social, and
environmental objectives (European Commission, 2016; Stockholm Environment Institute,
2019). The EU mainstreams the SDGs into its policies, ensuring that initiatives such as the EGD
directly support climate neutrality, while addressing broader SDG targets, including social
inclusion and reducing inequalities (European Commission, 2023b; UNSDSN, 2022). The EU’s
commitment to policy coherence means that every legislative proposal is assessed for its SDG
impact, reinforcing alignment between the 2030 Agenda and EU strategies (International
IDEA, 2023). Social inclusion frameworks, such as those targeting Roma integration, further
exemplify the ways in which the SDGs’ rights-based approach resonates with EU priorities on

equality and non-discrimination (UNDP, 2017). This integrated approach leverages synergies,
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minimises trade-offs, and supports transformative change for a sustainable and inclusive

Europe.

EU leadership in sustainability exerts significant influence on global cooperation and
strengthens European identity on the world stage. By pioneering ambitious policies, such as
the EGD, the EU sets high standards for sustainable growth and climate action, inspiring other
regions and countries to follow suit (European Commission, 2019a; UNEP, 2025). While many
official sources highlight the EU's ambitious policies and positive global influence, academic
literature often points to limitations, challenges, and contested impacts (European
Commission, 2019; Leturcq, 2025; Van Schaik & Schunz, 2012; Sommer & Hain, 2017). Scholars
qguestion whether the EU consistently achieves its goals, pointing to mixed results on policy
coherence, global leadership, and external influence in climate negotiations (Van Schaik &
Schunz, 2012; Sommer & Hain, 2017). Through active participation in multilateral
environmental agreements and climate diplomacy, the EU leverages its regulatory power and
economic model to promote global solutions for climate change, biodiversity loss, and
pollution (European Commission, n.d.a.; ECDPM, 2024). The EU’s approach of building
partnerships-such as the Global Gateway and Green Alliances-demonstrates a shift from
donor-recipient dynamics to partnerships of equals, enhancing cooperation with developing
countries and emerging economies (NewClimate Institute, 2024). These efforts not only
support the global implementation of the SDGs but also project a unified European identity
rooted in shared values of sustainability, inclusiveness, and multilateralism (IEEP, 2022;
Consilium, 2019). Maintaining and advancing this leadership is crucial for the EU’s credibility
and its ability to shape international norms, reinforcing Europe’s role as a global standard-

setter and strengthening its collective identity (ECDPM, 2024).

Teachers are encouraged to use comparisons between EU and global best practices to
enhance critical student discussions on sustainability. The European Commission actively

supports peer learning and the exchange of best practices, recognizing that examining diverse
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national strategies can deepen students’ understanding of sustainability challenges and
solutions (European Commission, 2025; European Sustainable Development Forum, 2022).
Comparative approaches help students critically evaluate how different education systems
embed sustainability in curricula, teacher training, and school activities, fostering both
analytical skills and global citizenship (Eurydice, 2024; Swisscore, 2025). By drawing on global
examples and the SDGs, teachers can encourage students to reflect on local and international
perspectives, stimulating richer classroom dialogue and empowering them to propose

innovative solutions (APA, n.d.; European Sustainable Development Forum, 2022).

The handbook is designed to guide teachers in linking theoretical concepts with practical
classroom applications. It starts with Objectives and Learning Outcomes, outlining the core
knowledge and competences students should gain, such as understanding the SDGs and
developing critical thinking skills. The next section, Linking European Identity & SDGs, explores
how European values align with the 17 SDGs and offers practical strategies, lesson plans, and
case studies for bringing these connections to life in the classroom. Multi-Stakeholder
Collaborations & Local Impact provides guidance on building partnerships with local
communities and organizations, and introduces monitoring and evaluation strategies to
measure the impact of SDG projects. The Educational and Methodological Recommendations
section suggests effective teaching strategies, digital tools, and innovative assessment
methods to support sustainability education. A concise Summary and Key Takeaways recaps
essential concepts, offers reflection questions, and highlights practical classroom applications.
Self-Assessment and Test Questions allow teachers to check their understanding and apply
their knowledge through exercises and scenarios. The Annexes include a glossary, FAQ, further

reading, and a list of abbreviations to support deeper reference and ongoing learning. Finally,
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the References section provides a comprehensive list of all sources cited, with direct links for

further exploration.

Teachers can guide students from understanding fundamental definitions of the 17 SDGs to
applying them in classroom-ready activities by systematically connecting the SDGs to
European principles and identity. First, teachers introduce the SDGs as a universal framework,
clarifying their definitions, interconnectedness, and global significance (APA, n.d.; Science on
Stage Europe, 2024). Next, they contextualize the goals within the European setting,
highlighting how EU values-such as democracy, equity, and active citizenship-align with and

reinforce the SDGs (Council of Europe, 2024; European Commission, 2025).

Through participatory teaching methods such as debates, group projects, and real-world
problem-solving, teachers help students critically examine how European societies address
SDG challenges, encouraging them to compare these approaches with global examples
(Oxfam, 2019; Science on Stage Europe, 2024). By integrating case studies and hands-on
activities, students are empowered to see their roles as active citizens who can contribute to
both European and global sustainability efforts (Council of Europe, 2024; European
Commission, 2025). This progression-from definitions to application-enables students to
internalize the SDGs, understand their relevance to European identity, and develop the skills

needed for informed action in their communities and beyond (APA, n.d.; Oxfam, 2019).

Annexes, such as the glossary and FAQ section in the handbook are highly encouraged by
teachers to be used to provide deeper reference and support for both educators and students.
The glossary offers clear, concise definitions of key terms, making complex or specialized
language more accessible and ensuring a shared understanding across diverse classrooms.
This not only promotes clarity but also supports vocabulary development and helps students
confidently engage with new concepts. The FAQ section anticipates common questions,

addresses potential misunderstandings, and provides practical guidance for classroom
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implementation, making the handbook a more comprehensive and user-friendly resource. By
actively using these annexes, teachers can enhance the usability of this handbook, support

differentiated learning, and foster a more inclusive and effective educational environment.
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2. Objectives and Learning Outcomes

Teaching about SDGs helps students learn important values for the future, such as teamwork,
fairness, caring for the planet, and being active citizens. The main goal is to give students the
skills and knowledge they need to make a positive difference in their communities and
beyond. Teachers can do this by including hands-on projects, community activities, and class

discussions about real-world issues like climate change, equality, and human rights.

There are eleven key skills, or “competences,” that students should develop. These include
working with others, solving problems, respecting different cultures, protecting the
environment, and thinking about how today’s actions affect the future. For example, students
might join a school garden project, organise a clean-up day, or plan a campaign to raise

awareness about an SDG topic.

Teachers do not have to cover everything at once—starting with small projects or by linking
SDGs to subjects they already teach works well. The main aim is to help students become
thoughtful, responsible, and active citizens, ready to help create a fair and sustainable world

for everyone.

When teachers integrate the SDGs into their lessons, they naturally align with core EU values
such as solidarity, human rights, and climate action through both learning objectives and
outcomes. Learning objectives often focus on equipping students with knowledge and skills to
promote sustainable development, including fostering respect for human rights, encouraging
social inclusion, and nurturing a sense of global and European citizenship (UNESCO, 2017;
Office of the United Nations High Commissioner for Human Rights, 2016). For example, SDG

Target 4.7 specifically calls for education that develops values and attitudes enabling learners

Project Partners

Lvr\}lgﬁrsnat -

" AR =
W+ NEBULA -

$1AULIY ,SAULES®

ESZTERHAZY KAROLY CATHOLIC UNIVERSITY PRADINE MOKYKLA

SALESIANOS
D0 PORTO

The EuroCivic Lab project
2024-1-HUO01-KA220-SCH-000251467 page 12



@ U .
WP2: European Identity

RAAAN Co-funded by
2 17 SDGs Handbook WL the European Union
EuroCivicLab s Hanghoo
to address local and global challenges, mirroring the EU’s emphasis on quality education,

equity, and democratic culture (Council of Europe, 2024; UNESCO, 2017).

In practice, outcomes include students demonstrating solidarity by engaging in community
projects and collective climate action, understanding and advocating for human rights, and
participating in interdisciplinary learning that connects environmental, social, and economic
sustainability (European Commission, 2025; Bridge 47, 2021). The EU’s GreenComp
framework further supports these outcomes by outlining competences such as embodying
sustainability values, acting for sustainability, and envisioning sustainable futures-each rooted
in EU principles of fairness, inclusion, and environmental stewardship (European Commission,
2025). By linking SDGs to EU values, teachers help students build the competences needed to
become active, responsible citizens who contribute to a just, inclusive, and climate-resilient

Europe (Council of Europe, 2024; Bridge 47, 2021).

Teachers are encouraged to inspire students to link sustainability with European solidarity,
fostering a sense of shared destiny and community action. By embedding sustainability
education in the classroom, teachers help students understand that addressing climate
change and environmental challenges is not only a scientific or technical issue, but also a
matter of collective European values such as solidarity, inclusion, and shared responsibility
(European Commission, 2025). The European competence framework on sustainability
(GreenComp) emphasizes “embodying sustainability values” and “acting for sustainability,”
encouraging learners to participate in collective efforts and appreciate the

interconnectedness of European societies (European Commission, 2025; ITU, 2025).

Through hands-on, interdisciplinary learning and engagement with initiatives like Erasmus+
and the European Solidarity Corps, students experience first-hand how collaboration and
solidarity are essential for achieving sustainability goals (Swisscore, 2025). These programmes

highlight the importance of working together across borders, cultures, and communities,
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reinforcing the idea that a sustainable future depends on mutual support and a shared vision

(European Commission, 2025).

Education for sustainable development also nurtures global citizenship, promoting values of
democracy, human rights, and respect for diversity-core to both the SDGs and the European
project (Council of Europe, 2018). By making these connections explicit, teachers empower
students to see themselves as active contributors to a greener, fairer Europe, united by a

common destiny (Erasmus+ & European Solidarity Corps, 2024).

Teachers can design hands-on projects that highlight the EU’s leadership in sustainable
progress by leveraging a range of resources, frameworks, and real-world examples supported
by EU policy and funding. The European Commission encourages educators to embed
sustainability into all aspects of teaching, offering practical tools, peer learning opportunities,
and funding for interdisciplinary, project-based learning that connects students to local and
European sustainability initiatives. Projects inspired by the New European Bauhaus and the
EGD, such as urban regeneration, energy efficiency upgrades, or school garden programmes,
allow students to actively engage with challenges like climate action, circular economy, and

social inclusion while seeing the EU’s leadership in action (Horizon Magazine, 2024).

For example, teachers can guide students to collaborate with local communities on designing
rain gardens for water purification or participate in school-wide eco-weeks and sustainability
committees, as seen in European School Munich’s (n.d.) approach. EU-funded programmes
and Erasmus+ teacher academies further equip teachers with training, digital resources, and
cross-country exchanges to enhance sustainability competences and foster innovation in
classroom projects. These hands-on activities not only build critical skills and environmental
awareness but also deepen students’ understanding of how EU policies and values drive

sustainable change across Europe and beyond.
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To empower students as active European and global citizens in the 21st century, education
must be structured around a set of core competences that align with the 17 SDGs, promote
European values, and foster real-world engagement through Living Labs and social activism.
These competences are interconnected and central to lifelong learning, responsible civic
action, and sustainability-driven innovation. The competences below are presented in

alphabetical order for clarity and coherence.

1. Active Citizenship

Active citizenship involves participating meaningfully in social, civic, and environmental
actions. It helps learners engage in democratic processes, advocate for change, and
strengthen communities through dialogue and cooperation. In schools, this can be
implemented through student-led initiatives such as SDG awareness campaigns or community
clean-up drives, often tested via Living Labs that connect local problems with student-led

solutions (Council of the EU, 2018; UNESCO, 2017).
Related SDGs: 11, 13, 16, 17

European Dimension: Reinforces democratic values, participation, and rule of law.

2. Agency Competence

Agency is the capacity to act proactively on sustainability issues and take ownership of one’s
role in shaping the future. It bridges knowledge and real-world impact, driving civic

engagement, volunteering, environmental initiatives, and youth-led innovation. Living Labs
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provide agile spaces to cultivate agency by helping students prototype solutions to community

problems (OECD, 2018; GreenComp, 2022).

Related SDGs: 4, 11, 13, 16

European Dimension: Fosters a sense of responsibility and initiative among youth.

3. Civic Competence

Civic competence involves understanding cultural diversity, European values, human rights,
and democratic participation. It nurtures a critical view of social processes and active
engagement in social justice issues. Through Living Labs focused on inclusivity (e.g., improving

school accessibility), students experience democratic action firsthand (Council of the EU,
2018).

Related SDGs: 4, 5, 10, 16

European Dimension: Deepens awareness of rights, duties, and shared identity.

4, Collaboration

This competence emphasizes teamwork, negotiation, empathy, and collective problem-
solving. It enables learners to co-create solutions to sustainability challenges through
interdisciplinary thinking and intercultural dialogue. Through collaborative Living Lab projects,

such as school-wide energy reduction plans, students practice cooperation across boundaries
(OECD, 2018).

Related SDGs: 4, 12, 17
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European Dimension: Builds unity in diversity and solidarity.

5. Environmental Responsibility

Understanding human impact on ecosystems and committing to eco-friendly behaviour is
central to this competence. Schools can initiate Living Labs exploring biodiversity in local
parks, sustainable transport models, or energy-saving strategies. This instills respect for

planetary boundaries and intergenerational ethics (Council of the EU, 2018).

Related SDGs: 6, 12, 13, 14, 15

European Dimension: Supports the EU Green Deal and ecological citizenship.

6. Future Thinking

This refers to the ability to anticipate future trends, understand systemic change, and plan for
long-term sustainability. Applied in the classroom, students might simulate policy responses

to climate change or urban planning scenarios. Living Labs magnify this by linking foresight

with experimentation (OECD, 2018).

Related SDGs: 8, 9, 11, 13

European Dimension: Encourages innovation and policy awareness aligned with EU goals.

7. Global Awareness

Global awareness encompasses intercultural understanding, international cooperation, and

awareness of global interdependencies—vital in tackling challenges like climate change,
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inequality, and pandemics. Students might use digital platforms to collaborate with peers

across countries on SDG-based projects (UNESCO, 2017).

Related SDGs: All, especially 1, 10, 17

European Dimension: Builds European and global solidarity.

8. Social and Cultural Competence

This competence involves empathy, intercultural skills, and respect for diversity. It prepares
students to live and work in multicultural environments. Activities such as cultural festivals,

inclusive storytelling, or language exchanges can be enhanced through Living Labs that

celebrate diverse perspectives (Council of the EU, 2018).

Related SDGs: 4, 5, 10, 11

European Dimension: Strengthens "unity in diversity" and social cohesion.

9. Sustainability Knowledge

Students must acquire conceptual knowledge of sustainability, embedded in environmental
science, economics, and societal well-being. This includes understanding natural cycles,
resource use, and equity. Knowledge alone is insufficient; thus, it must be interlinked with

Living Labs for applied learning (GreenComp, 2022; UNESCO, 2017).

Related SDGs: All

European Dimension: Deepens public knowledge to underpin sustainable democracies.
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10. Systemic Thinking

Systemic thinking involves recognizing the relationships among social, economic, and
environmental systems. It enhances decision-making by revealing complex cause-effect
chains. Students develop this through scenario modelling and whole-school impact audits

facilitated through Living Labs (GreenComp, 2022).
Related SDGs: 7, 9, 12, 13, 17

European Dimension: Promotes cohesive policy thinking and holistic education.

11. Value Orientation

Value orientation reflects ethical reasoning, human rights respect, solidarity, and commitment
to well-being for all. It requires clarifying personal and collective values in light of global and
European priorities. Schools can explore ethical dilemmas and social justice issues using Living

Lab debates or mock assemblies (OECD, 2018).
Related SDGs: 1, 5, 10, 16
European Dimension: Connects deeply with core EU values and social justice.

Developing these competences equips students to co-create sustainable futures, embody
European identity with a global outlook, and contribute meaningfully to all 17 SDGs. When
embedded in real-life projects through Living Labs methodology, these competences
transform classrooms into agents of change—fostering social activism, intercultural dialogue,

and civic engagement.

Project Partners

~

$1AULIY ,SAULES®
PRADINE MOKYKLA

 wiversitat “!.

&S00 &7
® NERULA | wien

IO
ESZTERHAZY KAROLY CATHOLIC UNIVERSITY SALESIANOS

DO PORTO

The EuroCivic Lab project
2024-1-HUO01-KA220-SCH-000251467 page 19



@ U .
WP2: European Identity

EUI"OCiViC Lab & 17 SDGs Handbook

RAAAN Co-funded by
WL the European Union

3. Linking European Identity & SDGs

The 17 SDGs are at the heart of the European Union’s bigger plan for a fair and green future,
helping countries work together to solve problems like poverty, pollution, climate change, and
inequality. The SDGs are for every country, big or small. Because Europe includes diverse

cultures and nations, linking these global goals to European values is especially important.

In practice, the EU builds these goals into everyday school life. Teachers can help students
connect topics like energy, healthy cities, recycling, equality, and clean water to lessons about
teamwork, fairness, and environmental care. National projects—like Hungary’s Sustainability
Theme Week or Lithuania’s eco-schools—show how schools can teach SDGs using fun, real-

life activities, from tree planting to science investigations.

Teachers can use classroom projects, sharing stories from across Europe, and encourage
student-led initiatives like “Green Teams” to put the SDGs into action. By working together,
students learn that solving big challenges needs everyone’s ideas and effort. This helps them
understand what it means to be part of Europe—using solidarity, respect, and teamwork to

improve our lives and the planet.

The 17 SDGs address global challenges such as poverty, inequality, and climate change
through integrated economic, social, and environmental actions (European Commission,
2023a). The EU actively mainstreams these goals into its policies, aligning them with initiatives
like the European Green Deal and Global Gateway, which prioritise climate neutrality, circular

economies, and sustainable infrastructure (European Commission, n.d.a; MPRA, 2023).
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Unlike the earlier Millennium Development Goals (MDGs), the SDGs apply universally to all
countries, including EU Member States and candidate countries such as Tiirkiye, making
them more inclusive and action-oriented. This universal scope allows countries at different
levels of development to work toward a common sustainability agenda, reinforcing shared
values like social justice, environmental protection, and equality (UNESCO, 2017; OECD,

2018).

Key SDGs with direct relevance to the EU include SDG 4 (Quality Education), where the EU
emphasizes inclusive education, lifelong learning, and digital skills to ensure equitable access
and workforce readiness (Eurostat, n.d.). SDG 12 (Responsible Consumption and Production)
is addressed through EU efforts in energy productivity, waste management, and reducing
hazardous chemicals, although challenges such as high material footprints remain (Eurostat,
2024). For example, Turkiye has introduced eco-friendly practices in schools such as recycling
programmes and energy-saving initiatives, and education reforms are gradually aligning the
national system with EU standards regarding equal opportunity and access to high-quality
education. These efforts support shared responsibilities in achieving SDG 4 and SDG 12 within

the European context.

The EGD directly advances SDGs related to energy (SDG 7), climate action (SDG 13), and
sustainable cities (SDG 11), while also highlighting the importance of good governance (SDG
16) and partnerships (SDG 17) as critical enablers (MPRA, 2023). Through initiatives like Global
Gateway, the EU leverages its position as the world’s largest donor of development aid to

support SDG-aligned projects globally (European Commission, 2023).

When it comes to collective responsibility and shared values, at the European level, ethical
and social responsibilities are grounded in principles of unity, equity, and solidarity,
especially when addressing climate change, poverty, and inequality. The EU’s climate policy is

built on collective responsibility, underscoring that effective solutions require coordinated
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action across all member states and societal sectors (Sustain Europe, 2016). By acting
together, the EU has achieved notable reductions in emissions and earned global recognition

for its climate leadership (Sustain Europe, 2016; UNESCO, 2017).

Ethical governance in the EU focuses on justice, harm avoidance, and solidarity, ensuring that
climate action is socially fair and that vulnerable communities are protected. The Just
Transition Fund and Social Climate Fund are tangible examples of this framework, designed
to mitigate the risks of exclusion and unequal burden during transitions (Scientific Reports,
2023; College of Europe, 2021). Likewise, the European Pillar of Social Rights upholds equal

opportunities and fair working conditions across the Union (European Commission, n.d.c.).

In line with these principles, the EU takes a holistic approach to poverty and inequality
reduction through investment in social protection, regional development, and inclusive
education. Instruments like the European Social Fund Plus and Cohesion Fund support
employment, training, and integration—fostering cohesion and helping reduce disparities

(EAPN, 2022; Caritas Europa, 2023; SSRC, 2024).

Efforts from member and candidate countries further demonstrate how SDG engagement
strengthens European identity through convergence around shared challenges. In Tiirkiye,
national programmes such as the Conditional Cash Transfers for Education (CCTE) help low-
income families and Syrian refugees access schooling, directly contributing to SDG 4 (Quality
Education) and SDG 10 (Reduced Inequalities). Additionally, Turkiye’s investments in
renewable energy and green infrastructure highlight its commitment to the European goal of

environmental sustainability and climate action.

Similarly, Lithuania exemplifies this convergence through its ambitious implementation of
SDG 13 (Climate Action) by expanding wind and solar energy infrastructure, and encouraging
citizens to join energy communities. Its Millennium Schools initiative, tied to SDG 4, provides

inclusive education regardless of regional disparities or socioeconomic status. Moreover,

Project Partners

Lvr}lgﬁrsnat -

%‘ SOCIAL '
W NFBULA -

$1AULIY ,SAULES®

"
ESZTERHAZY KAROLY CATHOLIC UNIVERSITY PRADINE MOKYKLA

SALESIANOS
D0 PORTO

The EuroCivic Lab project
2024-1-HUO01-KA220-SCH-000251467 page 22



@ U .
WP2: European Identity

R Co-funded by
& 17 SDGs Handbook LN the European Union
EuroCivicLab s Handboo
Lithuania actively promotes intercultural education and respect for diversity, reinforcing core

EU values of democracy, inclusion, and unity (UNESCO, 2017).

These national examples not only align with EU policies but also reinforce the EU principle of
“unity in diversity”, providing opportunities for citizens in both Member States and candidate

countries to engage in shared values through concrete actions.

Engaging with the SDGs nurtures a collective mindset grounded in shared purpose and mutual
respect. SDG 17 (Partnerships for the Goals) explicitly encourages collaboration across
governments, civil society, business, and education sectors, underscoring the need for
inclusive, culturally sensitive solutions (World Summit Awards, 2024). In education,
participatory formats such as Living Labs and initiatives like “17 Rooms” empower students
and educators to co-create local sustainability solutions while staying connected to global

frameworks (Brookings Institution, 2022).

In classroom settings, SDG-based learning promotes empathy, problem-solving, and systemic
thinking—shifting focus from individual achievement toward collective impact. These
methods help students explore interdependence, respect for cultural pluralism, and
engagement with global issues—consistent with the EU's strategic goal of building socially

just, sustainable, and resilient societies (Emerald, 2024; UNESCO, 2017).

By emphasizing collaborative problem-solving through SDGs, European countries are not
simply complying with EU benchmarks—they are actively shaping what it means to be

European in the 21st century: engaged, ethical, and globally responsible.

Across Europe, nations face complex, interconnected challenges—such as climate change,

biodiversity loss, resource depletion, and deepening inequality—that threaten collective well-
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being and future prosperity. The 17 SDGs provide not only a global action roadmap but also a
framework for building a stronger collective identity at national, European, and international
levels (UNESCO, 2017; European Commission, 2022). By addressing poverty, health,
education, gender equality, clean water, clean energy, economic growth, responsible
production, peace, and global partnerships, the SDGs reinforce values central to the European
project: democracy, inclusion, solidarity, and environmental stewardship (Council of the EU,

2018).

Common Challenges and Shared Solutions

The universality of the SDGs fosters unity by requiring transnational and interdisciplinary
cooperation. No single country can tackle issues like resource scarcity, rising inequality, or
climate disruption alone—shared solutions are essential. This reality lays the groundwork for
a European identity rooted in cooperation, responsibility, and mutual support (European

Commission, 2022).

National Examples: How SDGs Shape Collective Action

Tiirkiye, as an EU candidate country, illustrates the SDGs' bridging role. Facing parallel
challenges as EU member states—climate change, resource use, and inequality—Turkiye

pursues similar SDG-aligned solutions:

e SDG 4 (Quality Education) & SDG 10 (Reduced Inequalities): The Conditional Cash
Transfers for Education (CCTE) programme increases access to schooling for low-
income children and Syrian refugees, advancing both educational equality and

inclusion (European Commission, 2022).

e SDG 7 (Affordable and Clean Energy): The Karapinar Solar Power Plant in Konya, one of
Europe's largest, demonstrates large-scale investment in renewable energy and

emissions reduction.
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e SDG 6 (Clean Water and Sanitation) & SDG 12 (Responsible Consumption and
Production): In water-scarce regions like Sanlurfa, local governments implement
modern irrigation and water conservation systems to address local and global

sustainability priorities.

Lithuania, as an EU member, demonstrates how SDG alignment strengthens both domestic

resilience and European unity:

e SDG 13 (Climate Action): Lithuania expands wind and solar energy and encourages

participation in community energy projects.

e SDG 4 (Quality Education): Initiatives like the Millennium Schools ensure inclusion and

educational equity, regardless of geography or status.

e SDG 11 (Sustainable Cities and Communities): Urban planning initiatives reflect

circular economy principles and sustainable public transport systems.

® Other areas—from SDG 8 (Decent Work) to SDG 9 (Innovation)—highlight national

efforts in promoting green jobs, innovation, and decent livelihoods.

Hungary highlights education-led efforts through the national Sustainability Theme Week, an
annual event engaging over 1,800 schools and hundreds of thousands of students. Throughout
the week, participants explore topics including biodiversity (SDG 15), water conservation (SDG
6), food waste reduction (SDG 12), responsible consumption, renewable energy (SDG 7), and
digital innovation (SDG 9). The programme integrates competitions, workshops, and real-life
projects, strengthening awareness and action around all the SDGs while building civic pride
and ecological citizenship. Teachers collaborate with NGOs, universities, and businesses,
linking classroom learning to community action and national identity (Hungarian Ministry of

Interior, 2024).
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Highlighting such diverse best practices across Europe helps teachers and students see that
solutions are collaborative, culturally adapted, and reinforce a sense of pride in both national

identity and European membership.

Sharing Success to Foster Unity

Showcasing achievements across Europe—in Denmark (wind energy, SDG 7), Portugal (social
and refugee inclusion, SDG 5 and SDG 16), Lithuania's social enterprises (SDG 8)—inspires
mutual learning and encourages the adoption of robust, adaptable solutions. These stories,
when taught in schools, foster pride, empathy, and a dynamic sense of "European belonging"

(UNESCO, 2017).

The School’s Role: Identity Formation Through SDGs

Education is key to linking SDGs and collective identity. Schools embed social justice (SDG 16),
gender equality (SDG 5), environmental protection (SDG 14, SDG 15), good health (SDG 3),
hunger eradication (SDG 2), and poverty reduction (SDG 1) into teaching and extracurricular
activities. Through service-learning, Living Labs, Erasmus+ projects, and partnerships (SDG 17),
pupils develop empathy, critical thinking, and collaborative problem-solving—skills essential

for a cohesive, sustainable society (GreenComp, 2022).

Classroom projects that integrate sustainability principles reinforce both local connection—
through history, language, and traditions—and European/global values, helping students

perceive themselves as citizens of their community, their country, and Europe (Council of the

EU, 2018).
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Developing Future-Ready Competences

The SDGs encourage critical thinking, creativity, agency, value orientation, and systemic
thinking—preparing youth for active, responsible citizenship in an interconnected world

(GreenComp, 2022; OECD, 2018).

The SDGs are more than a policy checklist: they are a cultural framework for building collective
identity. By embedding SDGs into national and school practices, countries like Hungary,
Tirkiye, and Lithuania showcase that building a united, sustainable Europe means creating
shared values, competencies, and pride for the next generation (UNESCO, 2017; Council of the

EU, 2018).

Implementing the 17 SDGs in education requires integrating sustainability into everyday
school life, fostering a sense of ownership among students, and building partnerships with the
broader community. Such whole-school approaches address not only environmental goals but
also the economic, social, and civic dimensions of sustainable development embedded in the

SDG framework (UNESCO, 2017; Council of the EU, 2018).

School Activities Linking SDGs and Community

Schools can promote SDGs through a range of locally grounded projects that foster hands-on

learning and real-world engagement. Common examples include:

o Recycling and Waste Reduction Campaigns addressing SDG 12 (Responsible
Consumption and Production), SDG 13 (Climate Action), and SDG 15 (Life on Land).

e Tree-Planting Events and Biodiversity Projects contributing to SDG 13, SDG 15, and

SDG 11 (Sustainable Cities and Communities).
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e Climate Workshops and energy-saving challenges, promoting SDG 7 (Affordable and

Clean Energy) and SDG 9 (Industry, Innovation, and Infrastructure).

e Health Initiatives, such as nutrition education and physical activity programmes,

supporting SDG 2 (Zero Hunger) and SDG 3 (Good Health and Well-being).

Such activities ensure students experience the SDGs as living concepts, requiring action and

creativity within the local context (UNESCO, 2017).

Integrating SDGs in Everyday Teaching
Embedding SDGs across subjects further reinforces real-world relevance:
® Science classes provide space for students to research renewable energy (SDG 7),
water cycles (SDG 6), and the impacts of pollution (SDG 14: Life Below Water, SDG 15).

e Social studies and humanities allow for the exploration of themes such as gender
equality (SDG 5), peace and justice (SDG 16), civic engagement (SDG 17), and poverty
reduction (SDG 1).

e Language arts can incorporate persuasive writing on social equity, storytelling about
migration (SDG 10: Reduced Inequalities), or reflective essays on cultural diversity and

inclusion (SDG 4, SDG 8).

This approach aligns with recommendations that all disciplines support sustainability skills,

knowledge, agency, and values (Council of the EU, 2018; OECD, 2018).
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Student-Led Initiatives and Empowerment
Encouraging student agency strengthens the impact of SDG-based education. Schools in

Turkiye, for example, have empowered youth through:

e "Green Teams" or "Eco Clubs", where students design and lead sustainability fairs,
campaign for plastic-free lunches, and initiate public awareness activities around water

conservation, clean energy, and social inclusion (SDGs 6, 7, 12, 13, 16, 17).

o Peer education programmes on topics like healthy lifestyles, digital safety, and gender

equality, addressing SDGs 3, 5, and 9.

Such student-driven initiatives not only cultivate environmental and civic responsibility but
also build vital competences for collaboration, leadership, and critical thinking (GreenComp,

2022).

Case Study: Lithuanian Best Practice
At Siauliai “Saulés” Primary School in Lithuania, the systemic integration of SDGs is achieved
through:
e Observation of the Environment and Knowledge of Natural Phenomena (SDG 13:
Climate Action, SDG 4: Education).
e Waste Sorting and Secondary Raw Materials Reuse (SDG 12).
e Energy Saving and Habit Formation (SDG 7, SDG 11).

e Participation in Local, National, and International Projects —including campaigns for
electronic waste collection (SDG 12), bird conservation (SDG 15), and car-free days to

promote sustainable mobility (SDG 11, SDG 3).
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The school is a member of the Lithuanian ECO Schools Network and collaborates with NGOs,
other educational institutions, and environmental organizations on creative workshops (SDG
8), gardening projects (SDG 2, SDG 15), and peace and solidarity initiatives (SDG 16, SDG 17).
Its annual self-assessment under the Sustainable Schools 2030 agenda ensures ongoing

alignment with all relevant SDGs and the cultivation of a culture of sustainability (UNESCO,

2017).

Institutional Cooperation and Professional Development

In 2024, Siauliai “Saulés” Primary School spearheaded the formation of the Siauliai City Eco-
Schools Network, working with local partners to develop sustainability-focused educational
strategies. The network’s international conference on Education for Sustainable Development
enabled the sharing of good practices and the dissemination of innovative pedagogical models

(Council of the EU, 2018).

Continuous Evaluation

A commitment to sustainability is reflected through ongoing institutional self-assessment
using the Sustainable Schools Assessment Guide, guaranteeing that progress is made toward

all 17 SDGs, not just select environmental or social targets (OECD, 2018; GreenComp, 2022).

By consistently linking school activities and curricula with all SDGs, fostering student
ownership, and nurturing partnerships across the community and beyond, educational
institutions cultivate not only knowledge but also the values, skills, and agency needed to build
a just, sustainable society. The experience of schools like Siauliai “Saulés” demonstrates that

true integration of SDGs empowers students to become leaders in both local and global
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contexts, ensuring that education acts as a catalyst for societal transformation (UNESCO,

2017; GreenComp, 2022).
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4. Multi-Stakeholder Collaborations and Local Impact

Schools can make a big impact in their communities by working with local partners like NGOs,
towns, businesses, and families. By teaming up, students get to help solve real problems—
such as making cities greener, improving health, promoting equality, and cleaning rivers.

When schools reach out, everyone learns together and builds strong connections.

A successful partnership starts with regular chats, clear goals, and open sharing. Teachers and
students can invite partners to join in school events, share their skills, and join group projects.
Students can even take the lead—organising eco-clubs, joining clean-up activities, and helping
with local action days. This makes learning fun, helps everyone understand local needs, and

builds pride in what schools and communities achieve.

Through these partnerships, schools teach important SDG values: teamwork, responsibility,
fairness, and creative problem-solving. When schools and local partners work as a team,
students become active citizens, ready to make a real difference for a fairer and greener

world.

In today’s dynamic context of rapidly evolving societal needs and complex global challenges,
schools are uniquely positioned to act as catalysts for community engagement and
sustainability transformation. As the boundaries between formal education and informal
learning spaces become increasingly permeable, partnerships with local authorities, NGOs,
businesses, and civil society actors are indispensable for developing the competences and
values enshrined in the 17 SDGs (UNESCO, 2017; European Commission, 2022). These
partnerships not only enhance contextual learning but also empower students to participate

in meaningful civic action—laying the foundations for a sustainable and inclusive Europe.

Project Partners

Lvr\}lgﬁrsnat -

" AR =
W+ NEBULA -

$1AULIY ,SAULES®

ESZTERHAZY KAROLY CATHOLIC UNIVERSITY PRADINE MOKYKLA

SALESIANOS
D0 PORTO

The EuroCivic Lab project
2024-1-HUO01-KA220-SCH-000251467 page 32



@ U .
WP2: European Identity

EUI"OCiViC Lab & 17 SDGs Handbook

RAAAN Co-funded by
WL the European Union

Sustainable development requires collaborative governance and shared ownership of goals—
principles that resonate with the European Code of Conduct on Partnerships, which calls for
participatory, transparent engagement across education and civil society sectors (European
Commission, 2014). By leveraging community partnerships, schools can co-create innovative
solutions to real-world problems while reinforcing the values of solidarity, inclusion, and

democratic participation that underpin European identity.

A. Designing Impact-Oriented Partnerships

The creation of multi-stakeholder partnerships should begin with strategic mapping of
community assets and needs. Schools can identify local actors—municipalities,
environmental groups, youth centres, cultural institutions, businesses, and advocacy
networks—that share sustainability values and agenda. These actors can be engaged through

problem-based collaboration scenarios that address cross-cutting SDGs, such as:

e SDG 3 (Good Health) and SDG 11 (Sustainable Cities) through clean mobility initiatives

or active transport projects

e SDG 6 (Clean Water) and SDG 14 (Life Below Water) via local river cleanups and

conservation schemes

e SDG 5 (Gender Equality) and SDG 16 (Peace, Justice, and Strong Institutions) by

partnering with women’s organizations or human rights groups

The Asset-Based Community Development (ABCD) model is particularly effective for this
stage, emphasizing the identification of strengths—people, talents, spaces, networks—that
already exist in the community. Activities like neighborhood walks, digital mapping exercises
using tools such as Padlet or Google My Maps, and interviews with stakeholders help ground

partnerships in local realities (Kretzmann & McKnight, 1993).
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B. Establishing Clear and Inclusive Communication Channels

Sustainable partnerships rely on regular, two-way communication. Initial enthusiasm often
dissipates without structured dialogue, check-ins, or feedback mechanisms. Educators and
school leaders should schedule recurring in-person or digital meetings, establish shared
platforms (e.g., Slack, Trello, Basecamp), and involve students in disseminating outcomes
through school media. By fostering transparency and inclusion in communication, schools
enhance trust, ensure the durability of partnerships, and embody SDG 17 (Partnerships for

the Goals) as an ongoing process, not a one-off event (UNESCO, 2017).

C. Co-creation of Knowledge and Decision-Making

Effective partnerships require more than task-sharing; they must embrace co-creation, where
all parties contribute equally to agenda setting, problem framing, and strategy development.
Students, families, NGOs, and local institutions become co-designers, not just beneficiaries,
of learning and action processes. This approach transforms schools into living civic labs that

engage directly with issues such as:

e SDG 12 (Responsible Consumption) through circular economy workshops or food

waste reduction campaigns

e SDG 8 (Decent Work and Economic Growth) via green skills programming and

internships with eco-conscious companies

e SDG 9 (Industry, Innovation, and Infrastructure) through collaborative prototyping of

community projects

Clear internal governance—such as creating Project Committees with student, teacher, and
partner representation—ensures accountability and shared leadership. This participatory
architecture aligns with both SDG 10 (Reduced Inequalities) and SDG 16 by promoting equity,

process transparency, and democratic agency.
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D. Embedding Partnerships into the Educational Process

Community partnerships must not remain peripheral but be embedded in curricula and

school culture. This can be done through:

e School-wide campaigns like sustainability fairs or inclusive SDG weeks (SDG 4 and SDG

13)

® Cross-grade open days where community members are invited to see student-led

environmental and social justice projects

e Local action research projects, in which students investigate community challenges
and apply interdisciplinary problem-solving approaches (supporting all SDGs

holistically)

In line with the GreenComp framework, such partnership-rich practices develop systemic
thinking, value orientation, and collaborative leadership among students (European

Commission, 2022).

Strategic, inclusive, and action-oriented community partnerships are essential for
transforming schools into powerful agents of sustainable development and collective identity
formation. Through authentic engagement with diverse local stakeholders, schools create
supportive ecosystems for SDG implementation while embedding European core values in
civic behaviours. These partnerships reconcile knowledge acquisition with ethical action,
enabling young people to emerge as competent, reflective, and engaged citizens in service of

a fairer, greener, and more resilient society (Council of the EU, 2018; OECD, 2018).

Effective implementation of the 17 SDGs within educational settings demands continuous,

participatory, and multidimensional monitoring and evaluation (M&E) approaches (UNESCO,
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2017; OECD, 2018). Through robust systems of tracking, sharing, and reflecting, schools can
ensure not only progress on environmental and social indicators, but also sustained

engagement, learning, and collective impact across the entire SDG spectrum.

Tracking Progress Across All SDGs

To address the intertwined economic, social, and environmental pillars of the SDGs, school

and community monitoring strategies must be comprehensive. Approaches may include:

e Environmental metrics such as carbon footprint reduction, biodiversity monitoring,

water and energy use, and waste management (SDGs 6, 7, 12, 13, 14, 15).

e Social progress indicators like participation in inclusive education, rates of student
volunteering, health and well-being surveys, measures of gender equality, and

reduction of socio-economic disparities (SDGs 1-5, 8, 10, 16).

e Economic and innovation data encompassing engagement in entrepreneurship
projects, partnerships with local businesses, and tracking outcomes of digital literacy or

green economy initiatives (SDGs 8, 9, 17).

By linking academic disciplines (for instance, connecting geography and biology to habitat
preservation or using mathematics for waste audit analysis), schools can generate

interdisciplinary data that reflects their direct impact on SDG targets (OECD, 2018).

Participatory Evaluation and Student Leadership

A participatory evaluation culture is central to empowering students as owners of SDG action
and learning. Creating student committees or "SDG task forces," who lead the evaluation of
school-wide and community projects, ensures continuous feedback, reflection, and
adaptation. These groups can employ a range of tools including digital portfolios, reflective
diaries, community surveys, and interactive presentations, enabling students to learn from

both successes and challenges (European Commission, 2022).
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To deepen civic and European identity, reflective surveys and assemblies can gauge shifts in
students' sense of solidarity, democratic agency, and intercultural awareness (Council of the
EU, 2018). Methods such as video storytelling about “what being European means” or role-
play and empathy exercises further support the holistic assessment of values education

(UNESCO, 2017).

Community Partnerships and Shared Accountability

Collaboration with local authorities, NGOs, businesses, and families increases the robustness
and legitimacy of monitoring systems. Regular meetings with partners create opportunities
for co-created indicator selection, transparent reporting, and mutual support. Shared
evaluation frameworks, such as field diaries, data dashboards, or public forums, open school

and community practices to wider scrutiny and learning (European Commission, 2022).

European digital platforms, including eTwinning and the School Education Gateway, facilitate
the sharing of results and impact stories across schools and countries. Such dissemination
encourages benchmarking, peer learning, and accountability at the European level, while
helping schools position their SDG work within the broader context of EU educational policy

and citizenship (Council of the EU, 2018).

Exemplary Practice: Salesianos do Porto’s “SULCO” Project

An illustrative case is the SULCO intergenerational project developed at Salesianos do Porto,
in collaboration with the Bonfim Parish Council. Students interviewed and collected histories
from elderly community members, producing an artistic performance that bridged
generational divides and promoted social inclusion. This initiative measured its impact via
participant feedback, intergenerational assemblies, and personal wellbeing indicators, thus
directly addressing SDGs 3 (Good Health and Well-being), 4 (Quality Education), 10 (Reduced
Inequalities), and 11 (Sustainable Cities and Communities) (UNESCO, 2017).
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A dynamic, transparent, and participatory approach to monitoring and evaluation turns SDG
implementation from a set of isolated actions into a culture of ongoing improvement,
reflection, and shared ownership. Through integrated strategies—rooted in both quantitative
data and participatory, values-driven assessment—schools can contribute meaningfully to
each of the 17 SDGs and foster a strong sense of European and global citizenship (European

Commission, 2022; OECD, 2018; UNESCO, 2017).
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5. Educational and Methodological Recommendations

To help students understand and act on SDGs, schools should mix traditional lessons with
active, creative, and real-world projects. Instead of just teaching facts, teachers guide students
through teamwork, debates, outdoor learning, role-play, and community challenges—so
everyone learns by doing. These activities make big topics like climate change, health, and

equality feel real and inspiring.

Modern teaching tools such as digital platforms, games, and podcasts are useful for sharing
ideas and bringing the world into the classroom. Students can join online collaborations and
use apps to check local air or water quality, and even share results with classes in other
countries. Teachers can find helpful resources and activities on trusted sites like EU Learn,

eTwinning, and the European Youth Portal.

Assessment is more than tests. Teachers watch as students solve practical problems, reflect
on what they learn, and give each other feedback. Portfolios and teamwork show how well
students connect SDG ideas to real life. This helps everyone become thinkers, leaders, and

active citizens ready for a sustainable future.

In an age of accelerating global challenges—ranging from climate change to rising inequality
and biodiversity loss—education systems must evolve to develop the competences, values,
and critical thinking required to shape a sustainable future. Traditional, teacher-centered
methods must therefore be complemented by active, collaborative, and action-oriented
pedagogies that empower learners to engage thoughtfully and constructively with complex

economic, environmental, and social issues (UNESCO, 2017).
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Implementing teaching strategies aligned with the 17 SDGs does not merely entail fitting
sustainability content into existing curricular frameworks. It calls for a transformation in the
purpose and methods of teaching: one that is relational, interdisciplinary, student-centered,
and value-driven (European Commission, 2022). This requires continuous professional
development for teachers, a reflective approach to pedagogy, and dynamic collaboration with
stakeholders beyond the school—including families, NGOs, public authorities, and businesses.
Such engagement enhances students’ exposure to real-world problems and solutions,

strengthening empathy, civic agency, and critical autonomy (Council of the EU, 2018).

Teaching for sustainable development must therefore engage not only cognitive domains, but
also ethical, emotional, and practical dimensions. A range of recommended strategies follows,
each tied to relevant SDGs, and promoting competencies such as systems thinking, agency,

collaboration, and value orientation (OECD, 2018; European Commission, 2022).

Recommended Methodologies

a) Problem-Based Learning (PBL)

Students work collaboratively to investigate real-life sustainability issues. Example:
Investigating food waste in the school cafeteria connects to SDG 2 (Zero Hunger), SDG 12
(Responsible Consumption and Production), and SDG 13 (Climate Action). Pupils collect data,
meet stakeholders, and propose practical, evidence-based interventions like composting or

redistribution to charities.

b) Project-Based Learning for Community Impact

School-community projects promote SDG 11 (Sustainable Cities and Communities) and SDG
9 (Industry, Innovation, and Infrastructure). Example: Students map urban hazards—like
unsafe public areas or accessibility issues—and design proposals for improvement, later

presented in local assemblies or to municipal authorities.
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c) Role-Play and Simulation
Debates on gender equality, labour rights, or climate justice (SDGs 5, 8, 13, 16) help build
critical thinking, argumentation, and intercultural competence. Simulating policymaking

processes fosters understanding of democratic governance and equity.

d) Artistic Integration
Creative expression supports emotional literacy and reflective learning. The initiative A Body
is a Form (Portugal), which explores the lived experience of housing inequality and gender

identity through performance, enables deep engagement with SDGs 1, 5, 10, and 16.

e) Statistical Literacy

Using real-world data from the UN, OECD, or national statistics offices (e.g. INE Portugal),
students analyse indicators related to poverty (SDG 1), education (SDG 4), and water access
(SDG 6). Platforms like Gapminder help visualize data unevenness and drive data-informed

reflection.

f) Digital Campaigns and Podcasts
Students collectively produce digital content such as awareness videos, blogs, or podcasts
spotlighting local SDG-related issues (e.g. mobility barriers for people with disabilities—SDG

10, SDG 11). These initiatives encourage youth voice and media literacy.

g) Interdisciplinary Projects
Transdisciplinary exploration enhances systemic thinking. Example: Linking art, science, and
civic education, students collect waste from nearby beaches, categorize materials (SDG 14),

and convert findings into an art exhibition with social messaging (SDG 12).

h) Case-Based Ethical Inquiry
Students analyse ethical dilemmas—e.g. lithium mining for electric vehicles (SDG 7 vs. SDG

15) or displacement due to urban development (SDG 11 vs. SDG 10)—to reflect on trade-
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offs, justice, and equity, supporting the development of argumentative and ethical

competences (SDG 16).

i) Service-Learning (SL)
Combines academic goals with civic engagement. Example: In collaboration with a local
shelter, students organise a clothing drive, conduct research on homelessness, and produce

social materials—supporting SDGs 1, 3, 10, and 17.

j) Outdoor and Experiential Learning
Bringing lessons into natural and cultural environments deepens systems awareness and
personal connection. Example: Students conduct a biodiversity walk, identifying native and

invasive species, reflecting critically on habitat preservation (SDGs 13, 14, 15).

Pedagogical Considerations

Each strategy should be context-sensitive, appropriately scaffolded, and age-aligned. Central
to all approaches is the teacher’s role as a facilitator and mediator between curriculum and
real-world complexity. Teachers guide students in recognizing the SDGs not as abstract goals,

but as interconnected challenges that require local action and global thinking.

Such learning environments should emphasize student agency, collaboration, and
intercultural dialogue—fostering active participation in shaping inclusive and sustainable

futures (Council of the EU, 2018; UNESCO, 2017).

Effective sustainability education is not a matter of delivering more content but transforming
how students learn to act, think, feel, and connect. By applying diverse, learner-centered
strategies—many of which draw strength from the arts, sciences, humanities, and civic life—
educators connect the SDGs to students’ lived experiences, empowering them as agents of

change in a shared European and global civic space (European Commission, 2022).
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In contemporary sustainability education, the use of digital tools and interactive platforms is
essential to effectively engage students with the 17 SDGs. These resources facilitate
interdisciplinary learning, global collaboration, and experiential engagement, transforming
sustainability from abstract ideas into actionable knowledge and ethic-driven behaviour

(European Commission, 2022; UNESCO, 2017).

Leveraging European and Global Digital Platforms

e EU Learn provides extensive modules and resources centered on sustainability and
European values, supporting curriculum integration and youth engagement

opportunities aligned with the SDGs.

e The European Youth Portal offers interactive avenues for young people to participate
in sustainability-related volunteering, innovation challenges, and educational

programmes, fostering active citizenship and inclusion.

e Platforms like eTwinning and the School Education Gateway enable virtual
collaboration across schools and countries, facilitating joint SDG projects such as cross-

national comparisons of recycling habits or energy usage patterns.

e Digital learning modules and MOOCs equip educators with tools to embed SDG-
focused pedagogy, including gamification, storytelling, and virtual challenges that span

environmental, economic, and social dimensions.

Virtual Simulations and Immersive Experiences

e Climate change simulations and environmental virtual reality (VR) technologies allow
learners to visualize policy impacts, ecosystem dynamics, and community
vulnerabilities, enhancing systems thinking and empathy towards global sustainability

challenges (UNESCO, 2017).
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e Gamified sustainability platforms provide experiential learning on consumption
patterns, resource management, and social equity, empowering students to practice

decision-making and collaborative problem-solving.

Mobile Technologies for Place-Based and Participatory Learning

o Mobile apps for environmental monitoring—such as air and water quality sensors or
biodiversity tracking—enable students to collect and analyse local data, connecting to
SDGs including Clean Water (SDG 6), Sustainable Cities (SDG 11), and Climate Action
(SDG 13).

e (Citizen science initiatives promote participation in global environmental projects,
fostering stewardship and scientific literacy, while contributing to databases relevant

to several SDGs.

e The SELFIE tool, developed by the European Commission, supports schools in self-
assessing their digital readiness and sustainability integration, promoting continuous

improvement aligned with GreenComp competences (European Commission, n.d.b).

Facilitating Collaboration and Global Partnerships

e Teachers can enhance sustainability education through joint projects that enable
students in different countries to compare local practices, develop shared campaigns,
and engage in peer learning, fostering solidarity and cross-cultural understanding (SDG

17).

e Digital storytelling, podcasts, and app-based explorations combine inquiry and

engagement, helping students translate SDG values into practical, impactful actions.
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Summary of Useful Digital Resources and Platforms

Resource or Platform Description

EU Learn platform or resource related to sustainability

EU Learn .
education

European Youth Portal platform or resource related to
European Youth Portal

sustainability education

eTwinning platform or resource related to sustainability

eTwinning .
education
SELFIE SELFIE platform or resource related to sustainability

education

. . Gaia Education platform or resource related to sustainability
Gaia Education

education

Green Pack platform or resource related to sustainability
Green Pack .

education
OpenlLearn — Open OpenlLearn — Open University platform or resource related
University to sustainability education

. OXFAM SDG Teaching Ideas platform or resource related to
OXFAM SDG Teaching Ideas

sustainability education

. . . Sustainability Gamepedia platform or resource related to
Sustainability Gamepedia

sustainability education

Teach UNICEF platform or resource related to sustainability
Teach UNICEF )
education

The Goals.org platform or resource related to sustainability
The Goals.org

education
UNESCO Teaching for a UNESCO Teaching for a Sustainable Future platform or
Sustainable Future resource related to sustainability education

, World’s Largest Lesson platform or resource related to
World’s Largest Lesson

sustainability education

Incorporating digital tools, virtual simulations, and global collaborative platforms greatly
enhances the teaching and learning of all 17 SDGs. These resources foster critical
competencies, participatory skills, and an enhanced sense of global citizenship among

students. By effectively utilising these tools, educators can empower learners to become
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active agents of sustainable change and responsible members of both European and global

communities (European Commission, 2022; UNESCO, 2017).

Equipping learners with the competences needed to take informed and responsible action for
sustainable development requires innovative pedagogical strategies that connect global goals
to learners’ daily lives. Active methodologies—such as gamification, experiential learning,
peer-led initiatives, and design thinking—cultivate learner agency, systemic thinking, and
collaboration while aligning directly with the values and competencies outlined in the EU’s
GreenComp framework (European Commission, 2022). These approaches respond to the call
for a more participatory and action-oriented pedagogy that supports the achievement of all

17 SDGs through inclusive and transformative learning (UNESCO, 2017).

Gamification: Learning Through Purposeful Play

Gamification integrates game-based learning elements—such as scoring, missions, and
rewards—to increase motivation and engagement while supporting skill development and
SDG integration. This method fosters critical thinking, problem-solving, and teamwork in fun,

meaningful ways.

Example Activity: “SDG Missions — Heroes of the Class”

In this classroom game model, each student or group chooses or draws an "SDG Task Card"
from a set of 17, each representing one of the SDGs—for example, SDG 12 (Responsible

Consumption and Production). Each card includes three levels of challenges:

o Theoretical Task: A short quiz or knowledge check (e.g., “How many tons of food are

wasted annually in Tiirkiye?”), aligned with SDGs 2, 3, 6, 7, 11, and 12.
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e Observation Task: Recording and analysing real-life sustainability challenges within
school or community contexts (e.g., plastic waste in the cafeteria or water usage in
school toilets), reinforcing ecological and civic competences linked to SDGs 6, 12, and

13.

e Action Task: Proposing and implementing local solution ideas (e.g., campaigns for

reusable bottles or repair cafés), engaging students with SDGs 9, 11, and 17.

Groups earn points for each completed task, with bonus points for creativity, teamwork, and
presentation impact. The team with the highest score is named “Sustainability Hero of the

Class.”

Skills Developed: Digital literacy, SDG awareness, critical thinking, collaboration, civic
participation (Council of the EU, 2018). The activity may be repeated with different thematic
focuses to cover all 17 SDGs, ensuring equitable attention to lesser-addressed goals such as
SDG 1 (No Poverty), SDG 5 (Gender Equality), or SDG 16 (Peace, Justice, and Strong

Institutions).

Experiential Learning: Connecting Knowledge to Real-World Impact

Experiential learning engages students through direct interaction with real-life contexts,
making abstract concepts meaningful. According to UNESCO (2017), learning through
experience builds deeper understandings of sustainability and helps learners develop

emotional, ethical, and social connections to the SDGs.

Suggested Activities

e Field Trips: Visits to renewable energy facilities (SDG 7), organic farms (SDG 2), water
treatment plants (SDG 6), or local NGOs working on refugee support (SDG 10) allow

students to witness SDG implementation firsthand.
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e Place-Based Research Projects: Students may assess biodiversity in schoolyards (SDG
15), map city accessibility for persons with disabilities (SDG 11), or audit school energy
or food systems (SDGs 12, 13).

e Cross-Curricular Reflections: Learners develop written, visual, or digital reflections

linking their observations to systemic sustainability challenges.

Peer-Led Initiatives: Empowering Student Voice and Agency

Peer-led initiatives are central to building civic competence and responsibility. These

approaches encourage students to become facilitators of knowledge and actors of social

innovation.

Forms of Peer Engagement

e Student-Designed Campaigns: Encouraging students to lead SDG projects such as
plastic-free challenges (SDG 12), fast fashion awareness (SDG 8), or anti-racism

workshops (SDG 10, SDG 16).

o Youth-Led Action Teams: School-wide eco-clubs or committees that design and

implement ongoing environmental or social initiatives.

o Peer Teaching: Students take responsibility for sharing knowledge with others through

presentations, podcasts, or digital mini-courses on different SDGs (SDG 4).

These methods empower learners, foster collaboration, and encourage shared responsibility,
aligning with the lifelong learning priorities advocated in the OECD Learning Compass and

GreenComp (OECD, 2018; European Commission, 2022).
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Design Thinking Workshops: Creative Problem Solving for Sustainability

Design thinking is a structured process for collaborative problem-solving based on empathy,
ideation, prototyping, and iteration. By guiding students to approach local challenges through

this method, design thinking fosters systems thinking, creativity, and ethical reflection.

Suggested Structure

1. Empathize: Interview relevant community members (e.g., local waste workers,

farmers) to understand pressing needs (SDGs 1, 3, 10).
2. Define: Clearly articulate the challenge—e.g., excess plastic use or the digital divide.
3. Ideate: Collaboratively brainstorm and prioritise solution ideas.

4. Prototype & Share: Develop a testable solution model and gather feedback from

students, teachers, and external partners.

5. Evaluate Impact: Link outcomes to SDG indicators and reflect on strengths and

limitations.

Design thinking is particularly effective for fostering competencies like agency and
collaborative problem-solving, while also allowing multiple SDGs to be addressed

simultaneously through holistic project themes (European Commission, 2022).

Innovative, participatory learning approaches like gamification, experiential education, peer-
led initiatives, and design thinking help translate the 17 SDGs into accessible, locally relevant
engagement opportunities. They foster the development of cross-cutting competencies
defined by the GreenComp framework—such as sustainability knowledge, systems thinking,
and critical reflection—and help shape students into capable, ethical, and action-oriented
global citizens. Moreover, these approaches reflect the EU’s educational vision by combining
democratic values, local empowerment, and European identity through meaningful, student-

centered learning (Council of the EU, 2018; UNESCO, 2017).
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Effective evaluation of student learning in the context of the 17 SDGs requires the integration
of innovative, formative, and summative assessment strategies. These must go beyond
traditional testing and instead focus on competency-based methods that reflect the holistic
and action-oriented nature of education for sustainable development (ESD) (UNESCO, 2017;

European Commission, 2022).

The assessment of sustainability education must address not only the acquisition of cognitive
knowledge, but also the development of skills, values, and attitudes aligned with all SDGs—
including systems thinking (SDG 13), social inclusion (SDG 10), gender equality (SDG 5), ethical
reasoning (SDG 16), and collaboration (SDG 17). Therefore, assessment practices should be
participatory, student-centered, and directly linked to real-world problem-solving (OECD,

2018).

A. Formative and Summative Assessment

Formative assessments, embedded throughout the learning process, provide timely feedback
to guide student progress and target specific sustainability competences—such as empathy,
action-taking, and critical reflection (European Commission, 2022). These can include:

e Ongoing teacher feedback on sustainability projects or group presentations.

e Observations during fieldwork or SDG simulations.

e Class discussions and interactive quizzes on SDG knowledge.
Summative assessments evaluate students' comprehensive understanding and application of

SDGs at the end of a learning cycle. Examples include:

e Research-based reports on local SDG challenges (e.g., food security, renewable

energy).
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e Final digital presentations proposing community interventions targeting SDG goals.
e Evaluated debates or panel discussions on SDG dilemmas.

These methods ensure that assessment reflects both depth of understanding and the

ability to transfer knowledge into meaningful action.

B. Competency-Based Evaluation

Competency-based approaches align closely with the GreenComp framework, which
emphasizes four interrelated areas: embodying sustainability values, embracing complexity,
envisioning sustainable futures, and acting for sustainability (European Commission, 2022).

To assess these, educators can develop:
e Rubrics for project-based outcomes, aligned to SDG-related outputs—such as impact
on the community, team collaboration, and ethical considerations.

o Reflective journal entries or essays, in which students articulate the learning process,
challenges faced, and connections to SDG themes (e.g., inequalities, climate justice,

urban resilience).

By evaluating how students demonstrate sustainability competences within context-specific

tasks, this method supports deeper learning and greater learner autonomy.

C. Portfolio Assessment

Portfolios enable students to collect, document, and reflect on their learning over time. This
visual and narrative evidence allows learners to track progress across multiple SDGs and build

a personal “learning journey” toward sustainability.
A complete SDG portfolio may include:

e Field trip reports (e.g., visits to solar farms or community gardens — SDGs 2, 7, 11).
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e Photos and evaluations of group projects or design-thinking workshops (e.g., urban

planning around accessibility — SDG 10).

e Digital materials: blog posts, infographics, and podcasts created to raise awareness on

specific SDGs (SDGs 5, 12, 14).

This approach promotes metacognition, self-efficacy, and long-term engagement with

sustainability issues, while also supporting cross-curricular connections.

D. Peer and Self-Assessment

Peer assessment enables students to critically evaluate their peers’ sustainability work—
enhancing accountability, collaboration, and communication (SDG 17). Through structured
rubrics and guided discussion, students learn to appreciate diverse perspectives and provide

constructive feedback.

Self-assessment further strengthens reflective thinking and ownership, prompting learners to
consider their contributions, ethical considerations, and skill development across all phases of

the sustainability project.
Assessment criteria may address:

e Contribution to group work and democratic decision-making (SDG 16).
e Demonstrated creativity and problem-solving (SDGs 8, 9).
e Application of sustainability knowledge in practical contexts (all SDGs).

These tools foster a shared responsibility for learning, reinforcing the participatory and

inclusive ethos of education for sustainable development (UNESCO, 2017).
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E. Cross-Curricular Integration

Assessment strategies should also reflect the interdisciplinary nature of sustainability
education. For instance, mathematics may assess graphing and data interpretation linked to
poverty statistics (SDG 1), while language arts assignments might analyse persuasive writing
about climate policies (SDG 13). Science assessments can evaluate understanding of
ecosystem preservation (SDGs 14, 15), while social science can explore peace-building or

justice through ethical case studies (SDG 16).

In this way, assessment moves from isolated content testing to holistic, aligned, and authentic

practice—mirroring the complexity of sustainable development itself.

Meaningful assessment in sustainability education must be inclusive, competency-oriented,
and reflective of the transformative aims of the 17 SDGs. Formative feedback, competency
rubrics, digital portfolios, and peer/self-assessment processes are central to empowering
learners as active agents of change. When embedded within interdisciplinary curricula and
rooted in real-world relevance, assessment becomes not only a tool for measuring learning,

but a catalyst for personal and societal transformation.
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6. Summary and Key Takeaways

This handbook shows how teachers can SDGs to life in European classrooms. It explains that
European identity is about fairness, equality, and working together, and that these values fit
naturally with the SDGs. By connecting these big ideas, teachers help students learn not just
about the SDGs, but also how to be active, caring citizens in their local areas and across

Europe.

The handbook gives plenty of examples, from gardening and recycling projects to teamwork,
role-play, and digital activities. It encourages teachers to use creative lessons and activities
that make sustainability real and fun. Good teaching is about more than facts: it means helping

students solve real problems, reflect on their actions, and build strong relationships.

Finally, the handbook recognises teachers as leaders and role models. By working closely with
others—students, families, and their wider communities—teachers empower young people
to shape a fairer, greener future for everyone. Integrating SDGs is a powerful way to grow

students’ skills, sense of belonging, and confidence to change the world.

This handbook has explored the integration of the United Nations’ 17 SDGs within educational
practice through the lens of European identity, democratic values, and active citizenship. It
presents a comprehensive framework for educators across Europe to support transformative,
inclusive, and participatory learning environments that prepare students both to understand

and act on critical sustainability challenges—locally, nationally, and globally.

The Interdependence of European Identity and the SDGs
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At the core of this approach lies the understanding that European identity is not solely cultural
or historical, but also value-based, grounded in solidarity, social justice, human dignity,
equality, and the rule of law (Council of the EU, 2018). These values are deeply embedded in
the overarching principles of the 17 SDGs—particularly goals such as SDG 16 (Peace, Justice
and Strong Institutions), SDG 10 (Reduced Inequalities), and SDG 17 (Partnerships for the

Goals).

By linking these shared objectives, the handbook reinforces the concept that the SDGs are
both a tool for global responsibility and a prism through which the European project can be
meaningfully advanced. Whether through inclusive education (SDG 4), gender equality (SDG
5), sustainable infrastructure (SDG 9), or climate action (SDG 13), the SDGs offer a shared
language for action across member and candidate states, contributing to a more unified and

sustainable Europe (UNESCO, 2017; European Commission, 2022).

Local Actions, Lasting Impact

Throughout the handbook, numerous national practices—including school initiatives from
Lithuania, Turkiye, Hungary, and Portugal—demonstrate that meaningful SDG engagement
can and must begin at the local level. Teacher-driven projects, such as community gardening,
renewable energy education, or inclusive school campaigns, directly advance goals like SDG 2
(Zero Hunger), SDG 7 (Affordable and Clean Energy), and SDG 11 (Sustainable Cities and
Communities), while also nurturing civic engagement and intercultural competence (MPRA,

2023).

These local actions resonate with broader European efforts such as the European Green Deal,
the Global Gateway initiative, and the Just Transition Mechanism, creating bottom-up support
for top-down policy and reinforcing the alignment of schools with EU sustainability strategies

(European Commission, 2023).
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Pedagogical Innovation: Active and Inclusive Methods

To equip learners with the competences required for sustainable futures, the handbook has

introduced a variety of active learning strategies, including:

e Gamification (e.g., “SDG Heroes of the Class”), promoting engagement with complex
systems and fostering collaboration and problem-solving related to all 17 SDGs (Council

of the EU, 2018).

e Experiential learning and field trips, helping students connect theoretical knowledge
to their lived environments through visits to farms, clean energy projects, or civic

institutions (SDGs 2, 6, 7, 11).

e Peer-led initiatives and youth action groups, building agency and democratic

participation (SDGs 4, 10, 16).

e Design thinking, encouraging interdisciplinary prototyping and solution design for

community-based challenges tied to the SDGs (SDGs 9, 11, 12, 13).

These methodologies foster creativity, systems thinking, ethical reflection, and resilience—all
essential dimensions of the GreenComp sustainability competence framework (European

Commission, 2022).

Assessment for Learning and Citizenship

The handbook also emphasizes that sustainability education must be accompanied by
innovative assessment, not only to evaluate learning outcomes but to strengthen reflection,
ownership, and civic responsibility. Strategies such as formative feedback, competency-
based rubrics, portfolio evaluations, and peer/self-assessment tools help track the
development of sustainability competences in alignment with cognitive, emotional, and

practical learning domains (OECD, 2018; UNESCO, 2017).
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By linking assessments to real-world tasks and to individual and team contributions, schools
ensure that students do not just absorb information but become active co-creators of

sustainable futures.

Teachers as Catalysts for Transformation

Teachers and educators remain at the centre of this educational transformation. By mediating
between curriculum and real-world challenges, and building partnerships with local and
global actors, educators translate the SDGs and European values into daily pedagogical
practice. As outlined in this handbook, teachers are not only transmitters of knowledge but
also facilitators of agency, guardians of democratic values, and bridge-builders between the

local and the global (Council of the EU, 2018; European Commission, 2022).

In summary, the handbook has demonstrated that integrating the SDGs in education is not a
peripheral task but a central, transformative opportunity to nurture European identity, global
responsibility, and democratic citizenship. By using collaborative tools, inclusive pedagogies,
and competency-based assessments, schools and educators play a critical role in preparing

students to contribute to a sustainable and socially just Europe.

Education for sustainable development requires more than the transmission of knowledge —
it calls for meaningful reflection, dialogue, and action that empower learners to cultivate
agency, ethical reasoning, and a systems-based understanding of the world (UNESCO, 2017;
European Commission, 2022). The 17 SDGs, as outlined throughout this handbook, serve not
only as a roadmap for global justice and ecological balance, but also as a powerful lens through

which to rethink citizenship, responsibility, and belonging—in Europe and beyond.
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This final section offers reflective prompts to encourage deeper inquiry into the role of the
SDGs in shaping our collective futures. These questions can be used with learners, teacher
training groups, or community stakeholders to stimulate shared learning, civic dialogue, and

values-based deliberation for sustainable transformation.

A Unifying Framework: European Identity and the SDGs

e How can the SDGs serve as a unifying narrative for Europe’s diverse cultures,
histories, and identities?
Europe is characterized by its cultural diversity, multilingualism, and regional
differences. Yet, shared values such as human dignity, democracy, gender equality,
solidarity, and the rule of law (Council of the EU, 2018) are mirrored in the SDG
agenda—particularly in SDGs 4 (Quality Education), 10 (Reduced Inequalities), and 16
(Peace, Justice and Strong Institutions).
- In what ways can education use the SDGs to build a sense of European identity

rooted in both unity and diversity?

o Does engaging with the SDGs help strengthen democratic civic participation in both
EU member and candidate countries?
Throughout this handbook, we’ve seen how schools in Turkiye, Hungary, Lithuania, and
Portugal foster local engagement with global issues.
- How can such examples inspire deeper commitments to democratic participation

and cultural inclusion across Europe?

Technological Innovation vs. Environmental Sustainability

e Can technological progress truly be sustainable if it introduces new ecological and
ethical challenges?

While renewable energy systems (SDG 7) reduce dependence on fossil fuels, they also

Project Partners

» Lnjversitat “!.

wien

%, SOCIAL '
W NFBULA -

$1AULIY ,SAULES®

"
ESZTERHAZY KAROLY CATHOLIC UNIVERSITY PRADINE MOKYKLA

SALESIANOS
D0 PORTO

The EuroCivic Lab project
2024-1-HUO01-KA220-SCH-000251467 page 58



@ U .
WP2: European Identity

RAAAN Co-funded by

2 17 SDGs Handbook WL the European Union

EuroCivicLab s Hanghoo
rely on rare earth metals that damage fragile ecosystems. Similarly, digitalisation (SDG
9) increases accessibility and connectivity but intensifies energy demand through
massive data infrastructures.
- What trade-offs should citizens and policymakers be willing to make?
— How can education help young people approach these dilemmas with critical

thinking and ethical sensitivity (SDG 12, SDG 13)?

e Are solutions still sustainable if their underlying systems promote unsustainable
norms of consumption and extraction?
- How can we develop ‘slow tech’, circular economies, and responsible innovation

models within education and everyday life?
Responsibility and Action at Three Levels

1. Personal Responsibility

e What does it mean to make “sustainable choices” in our daily lives?
How do our consumption habits—food, clothing, travel, use of water and technology—
affect global systems (SDGs 1-3, 6, 12, 15)?
- Can personal behavior change truly drive systemic transformation, or must it be

accompanied by structural reform?

e How can our daily actions reflect a deeper commitment to dignity and justice, as
embodied by SDG 5 (Gender Equality) and SDG 10 (Reduced Inequalities)?

- What blind spots might we have in our personal sustainability practices?

2. Community and Collective Responsibility

e How can schools act as catalysts for community-based sustainability innovation?

From community gardens to recycling initiatives and local clean energy projects, place-
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based education strengthens shared bonds (SDGs 11, 13, 17).
- Which formats best foster cross-generational, inclusive dialogue around local

sustainability issues?

e How can community-building counter exclusion and deepen inclusion?
Dialogue grounded in empathy, accountability, and knowledge-sharing contributes to
SDGs 5, 10, and 16.
- How can learners practise democratic discussion, especially on contested or emotive

topics?

3. Political Responsibility

e How can young people be supported to engage more meaningfully with politics,
policies, and lawmaking processes?
Distrust in political systems is widespread, but civic disengagement limits collective
capacity to tackle issues like climate adaptation (SDG 13) or social protection (SDG 1).
- What skills and knowledge must be prioritised in citizenship education to foster

active participation in shaping just, sustainable policies?

e What role can schools play in bridging the gap between youth and democratic
institutions?
Participatory simulations, Living Lab assemblies, and SDG youth councils can enhance
civic agency and make policy relevant (European Commission, 2022).
- How can educators guide critical yet constructive engagement with political ideas,

lobbying, and resistance?

Moving Toward Ethical, Long-Term Change

The SDGs invite not only the question: "What can we do?" but also the deeper inquiry: "Why

and how are we doing it?" This shift from action alone to ethical action is what positions
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education as a cornerstone of sustainable development. Critical reflection—linked with local
relevance, emotional intelligence, and active participation—ensures that sustainability efforts
are not temporary fixes but part of long-term cultural transformation (UNESCO, 2017; OECD,
2018).

Closing Reflection

® What kind of Europe do we want to create for 2030—and beyond?
- How can each of the 17 SDGs not only address today’s crises but also shape a more hopeful,

inclusive, and ethical future?

Transforming the principles of sustainability education and European citizenship into
meaningful classroom and community actions requires structured, inclusive, and adaptable
methodologies. Grounded in both the UN 2030 Agenda and core European values, this section
offers a step-by-step guide for implementing educational projects that bridge the local,

national, and European levels, while directly contributing to the achievement of the 17 SDGs.

By integrating approaches such as participatory planning, thematic events, and competency-
based monitoring, this framework enables schools to move from intention to innovation—
building bridges between learners, educators, institutions, and community stakeholders

(European Commission, 2022; UNESCO, 2017).

Phase 1: Establishing a Common Foundation through Dialogue and Awareness

Start by introducing the key concepts of European citizenship (e.g., democracy, cultural
heritage, unity in diversity) in parallel with the 17 SDGs, drawing explicit connections between
the two. Facilitate debates, themed presentations, or digital storytelling projects that allow

students to explore questions such as:
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e What are the shared values that unite European citizens across different countries?

e Which SDGs are most urgent in our local context—and why?
The goal of this phase is not just informative but empowering: to spark learners’ sense
of belonging and agency as both European citizens and global sustainability advocates

(Council of the EU, 2018; UNESCO, 2017).

Phase 2: Diagnosing the Local Context through Co-Creation

This phase involves collaborative assessment of community resources, needs, and barriers.
Through needs mapping, students partner with local authorities, organizations, or families to
identify sustainability challenges relevant to their region—such as waste management, food

insecurity, or climate resilience.

Case Study Example: At a vocational school in Ourém, Portugal, students simulate local
elections, analysing political platforms to decide which align best with the SDGs. This builds
informed political literacy and supports goals like SDG 4 (Quality Education), SDG 10 (Reduced
Inequalities), and SDG 16 (Peace, Justice, and Strong Institutions) (European Commission,

2022).

Phase 3: Selecting Anchor Issues and Building Trust

Once the local context is understood, educators and learners define a core sustainability
theme (e.g., biodiversity loss or energy poverty) and break it into manageable subtopics. Clear

articulation of the problem builds a common understanding.

Case Study Example: The ‘Paper for Food’ Campaign in Portugal, led by the Federation of Food
Banks, collects recyclable paper and converts it into food donations for vulnerable
populations. Schools participating in such campaigns reinforce solidarity (SDG 1, SDG 2) and

environmental consciousness (SDG 12), extending impact beyond the classroom.
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Phase 4: Setting Measurable Objectives and Evaluation Criteria

To ensure focus and accountability, schools should co-design an objective-indicator matrix,
linking each objective to a clear metric and verification method (e.g., number of trees planted,

kilograms of waste separated, participants reached through awareness activities).

This phase encourages evidence-informed mindsets and supports SDG 17 (Partnerships) and
SDG 9 (Innovation and Infrastructure), while also fostering cross-curricular assessment

connections with STEM, digital literacy, and civic education (OECD, 2018).

Phase 5: Co-Designing Solutions and Implementing Action

In this phase, schools convene multi-stakeholder platforms—including students, teachers,
families, and external partners—to brainstorm and implement sustainability projects. Each

proposed solution should reflect feasibility, innovation, inclusivity, and SDG alignment.

Examples of implementation tools include:

e Thematic workshops (e.g., energy co-ops, low-waste living: SDGs 7, 12)

e |deas labs using design thinking or prototyping tools

e Community campaigns on local issues (e.g., anti-plastic drives—SDG 14; health

equity—SDG 3)

e Creation of learning materials, such as board games on inclusive cities (SDG 11), or

podcasts on youth and climate justice (SDG 13)

The process should be iterative and participatory, ensuring all voices are heard and fostering

a sense of ownership and belonging (UNESCO, 2017).
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Linking Local Practices to Broader EU Agendas

This practical framework gains added relevance when local school initiatives align with EU
priorities, such as the European Green Deal, the EU Youth Strategy, or the GreenComp

competence framework.

Hungarian Best Practice: Sustainability Thematic Weeks

Hungarian schools co-host “Sustainability Theme Weeks” featuring recycling workshops,
biodiversity walks, and digital campaigns. These activities contribute to SDGs 7, 11, 13, and

15, and strengthen regional collaboration.

Turkish Examples: Local-to-EU Integration

In Turkiye, schools and municipalities collaborate under the Turkey Green Deal Action

Plan, which aligns directly with EU strategies. Examples include:

e Urban gardening projects supporting SDG 2, 11, and 12
e “Car-free day” campaigns organised during European Mobility Week, echoing SDG 13

o Waste-separation initiatives that meet both national circular economy targets and EU

benchmarks

These initiatives show how schools act as “glocal” connectors, translating European
environmental and social standards into everyday sustainability practices uniquely suited to

their local context (European Commission, 2023).

Monitoring, Documentation, and Reflection

To ensure long-term learning and development:

e Create individual or group portfolios combining narratives, visuals, and metrics.
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e Encourage student-led evaluation of project impact and learning outcomes using

digital tools like Padlet, Canva, or Miro boards.

e Maintain a project logbook, updated throughout the phases, to document processes,
challenges, and adaptations—supporting transparency, accountability, and continuous

growth.

These practices help integrate metacognition and formative reflection, reinforcing critical
sustainability competences including responsibility (SDG 12), global citizenship (SDG 16), and
systems thinking (SDG 13).

This framework offers a concrete, adaptable approach to embedding the SDGs in school
practice. By fostering participatory methodologies, intergenerational dialogue, digital
creativity, and local-global partnerships, schools act as hubs of sustainability transformation
and social innovation. Whether launching a “Sustainability Week”, simulating political
dialogue, or organizing food solidarity campaigns, schools empower students to internalize

and act on the SDGs—bringing Europe’s ambitions to life through education.
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7. Self-Assessment and Test Questions

Self-assessment and test questions help teachers and students check their progress with the
Sustainable SDGs and see what works well and where to improve. Teachers use self-check
questions like “Which SDGs did | focus on this year?” or “How do my lessons connect to real
problems in our school or community?” to reflect on their teaching. It's an easy way to make

sure students understand the SDGs and are active participants in learning.

Test questions—multiple choice, short answers, or creative activities—cover basic facts, like
“Which SDG is about quality education?” but also encourage students to think, solve
problems, and apply what they’ve learned. Teachers can ask, “Name three SDGs and describe
how they could be addressed in your school.” These practical tasks let students plan

campaigns, design posters, or carry out eco-friendly projects.

Teachers and students work together to set goals, discuss progress, and share successes. This
supports learning, teamwork, and helps everyone become more confident, responsible, and

ready to make a real difference for a sustainable future.

Effective integration of the 17 SDGs within educational practice demands continual self-
reflection, adaptability, and a commitment to both global responsibility and European identity
(European Commission, 2022; Council of the EU, 2018; UNESCO, 2017). The following open-
ended questions are designed to support educators in critically assessing the depth and
breadth of their engagement with sustainability education—across individual, classroom, and
community levels. Self-assessment not only identifies strengths and areas for growth but also
fosters a culture of co-creation, ethical reflection, and collaborative innovation—key drivers

of lifelong learning and democratic participation (OECD, 2018).
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Clarity and Communication

e Canlclearly articulate, in accessible language, the context and aspirations of
sustainable development—including the SDGs, the 2030 Agenda, and their resonance

with European values such as solidarity and democracy (Council of the EU, 2018)?

e Do my students understand why the SDGs matter—both globally and in the context of

our school, community, and Europe as a whole?
Comprehensiveness and Scope
e Which SDGs have received less explicit attention in my teaching this year (e.g., SDG 5—
Gender Equality, SDG 14—Life Below Water, or SDG 16—Peace, Justice and Strong

Institutions)? What strategies can | adopt to integrate these in upcoming projects or

lessons?

e (Can | identify two or more SDGs most relevant to my school’s specific context? Why

are these particularly meaningful locally and at the European/EU level?
Interdisciplinarity and Curriculum Integration
o When linking an SDG to a subject area, do | make explicit connections to other

disciplines and provide concrete examples of cross-curricular relevance (UNESCO,

2017)?

e Have |l implemented interdisciplinary projects that address complex sustainability

challenges and foster systems thinking (SDG 13)?

Active Learning and Pedagogical Methods

e How often do | shift from traditional teaching to active methodologies such as

problem-based learning (PBL), field research, or role-play—specifically linking these to

SDGs?
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® In recent lessons, have students been empowered as co-creators of knowledge,

proposing their own SDG-linked actions?

Local Context and Community Engagement

e Have | identified a tangible sustainability challenge in my local community and
transformed it into a co-created “learning laboratory” involving students and local

partners (e.g., municipal governments, NGOs)?

e Does my school host or participate in thematic events (e.g., Hungary’s Sustainability
Theme Week), aligning local projects with EU and national SDG objectives (European

Commission, 2023)?

Diversity, Equity, and Inclusion

e Are my activities inclusive, providing equal opportunities for students with diverse
backgrounds, learning styles, or special needs (SDG 10)? What adaptations have | made

to ensure full participation?

Evaluation, Reflection, and Growth

e Do my assessment methods value not just academic outcomes, but also collaboration,
critical reflection, and community impact—utilising rubrics, portfolios, and peer/self-

assessment (OECD, 2018)?

e What indicators do | use to monitor progress and evaluate both processes and results

of SDG-oriented activities?

External Partnerships and Networking

o Do | maintain active partnerships with local authorities, companies, or civil society
organizations to enrich SDG projects (SDG 17)? If such partnerships are lacking, what

steps can | take to initiate them?
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e Have my students’ sustainability projects been shared beyond the classroom through
digital platforms, school events, or community collaborations? How has this external

sharing influenced their motivation and future engagement?
Ethical and Critical Reflection
e Have | facilitated discussions on ethical dilemmas or contested issues (e.g., “techno-

optimism” vs. environmental care, equity in resource use), guiding students to develop

thoughtful, evidence-based perspectives (SDGs 9, 12, 13, 16)?

e Did these debates stimulate new learning approaches or ongoing projects in our school

community?
Student Autonomy and Agency
e Are students given choice and voice in selecting activities, projects, or partners for
SDG-linked initiatives? What more can | do to foster their autonomy and leadership?

e What evidence exists that my teaching has developed students’ sustainability agency,

civic sense, and readiness for lifelong learning?

Continuous Professional Development

e What actions do | take to remain informed and skilled in Education for Sustainable
Development? Do | regularly engage with EU platforms (e.g., EU Learn, eTwinning,

European Youth Portal), webinars, or international good practices?

e What new information, training, or networks could further enhance my impact as an

SDG-oriented teacher?
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Personal and Institutional Reflection

e If I reflect on this academic year, what successes and gaps do | identify in embedding
the SDGs holistically across my teaching and school culture? Does my progress align

with initial goals and the broader vision for European identity and sustainability?

Sample Prompts for Immediate Use

o Which two SDGs are currently most relevant for your school environment, and why?

e How could addressing these SDGs improve outcomes for your students and

community?

e In what ways do your school’s sustainability projects contribute to EU  goals and

shared values?

By engaging deeply with these reflective questions and prompts, teachers not only self-assess
but also model for students and colleagues the adaptive, critical, and ethical mindsets needed
for a more sustainable and united Europe (European Commission, 2022; UNESCO, 2017;

Council of the EU, 2018).

This chapter presents a selection of knowledge-based questions designed to evaluate and
deepen educators’ and learners’ factual understanding of core concepts outlined throughout
this handbook. These questions support the internalization of fundamental terms,
frameworks, treaties, and institutional priorities that relate to the EU 's sustainability agenda
and its alignment with the United Nations' 17 SDGs. By grounding classroom discussion in
essential knowledge, these questions serve as an entry point to more critical and reflective
engagement recommended in previous chapters (European Commission, 2022; UNESCO,

2017; Council of the EU, 2018).
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The prompts provided below include multiple-choice and short-answer formats that can be
adapted across age levels, subject areas, and educational settings. They are compatible with
both formative and summative assessment models and should encourage not only

memorization but conceptual clarity and practical application.

General Knowledge-Based Questions on the SDGs
1. Which of the following best describes the central objective of the 2030 Agenda for
Sustainable Development?
A) To coordinate national defence budgets among EU states
B) To achieve economic growth in highly industrialized countries

C) To end poverty, protect the planet, and ensure prosperity and peace for all by

2030

D) To develop advanced technologies for space exploration

Correct answer: C
Explanation: The 2030 Agenda outlines 17 interconnected SDGs that address social,

environmental, and economic challenges within a shared global framework (UNESCO,

2017).

2. Which SDG specifically focuses on promoting inclusive and quality education for all

and lifelong learning?

A) SDG 3 — Good Health and Well-being
B) SDG 4 — Quality Education

C) SDG 8 — Decent Work and Economic Growth
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D) SDG 10 — Reduced Inequalities

Correct answer: B (UNESCO, 2017)

3. Name any three Sustainable Development Goals and provide one example of how
each could be addressed in your school or local context.

Possible response:

o SDG 6 - Clean Water & Sanitation - Campaign to reduce water waste in school

restrooms
o SDG 12 — Responsible Consumption = Student-led recycling initiative

o SDG 13 —Climate Action = Tree planting and awareness event during Earth Week

4. Which EU Green Deal-related policy framework supports youth education and cross-
sector collaboration to reach SDGs?
Short Answer: GreenComp — The European Sustainability Competence Framework
(European Commission, 2022)
Explanation: GreenComp promotes knowledge, agency, and systems thinking across

sectors and supports teachers' professional development in sustainability education.

Questions on European Frameworks and Global Partnerships

5. Which EU treaty explicitly includes sustainable development as a guiding principle of
European policies?
Short Answer: The Treaty of Lisbon

Explanation: The Lisbon Treaty recognizes sustainability as a founding value of the EU
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and emphasizes environmental protection, human rights, and global cooperation

(Council of the EU, 2018).

6. What is the purpose of SDG 17 — Partnerships for the Goals?

A) To promote privatization of public services

B) To create partnerships between governments, civil society, and the private

sector for achieving the SDGs
C) To reduce climate change legislation
D) To replace national policies with global ones

Correct Answer: B (UNESCO, 2017)

7. Which initiative reflects the EU’s global investment strategy that supports SDG
implementation and sustainable infrastructure internationally?
Short Answer: Global Gateway (European Commission, 2023)
Explanation: The Global Gateway channels development finance into sustainable
transport, digital transformation, clean energy, and education partnerships around the

world.

SDGs, Community Engagement, and European Identity

8. In what ways can school-based projects help connect students to SDG 10 (Reduced
Inequalities) and the European value of inclusion?

Short Answer Example:
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Projects promoting equal access to extracurricular activities or inclusive teaching
materials for students with disabilities can reinforce social justice and support both

SDG 10 and EU equality policies.

9. Which SDGs most directly contribute to cultivating democratic values and active
citizenship in students?

Possible answers:

o SDG 4 (Quality Education)
o SDG 5 (Gender Equality)
o SDG 10 (Reduced Inequalities)

o SDG 16 (Peace, Justice and Strong Institutions)

10. Why is intercultural understanding important for advancing the SDGs in Europe’s
diverse societies?
Short Answer:
Intercultural understanding promotes respectful dialogue and fosters solidarity,
enabling inclusive community actions that align with SDGs and uphold the EU principle

of “unity in diversity” (Council of the EU, 2018).

Applied Knowledge for Local and Global Action

11. List one example of a national sustainability initiative from Tiirkiye, Portugal, or
Hungary, and explain how it supports both the SDGs and EU integration.

Example Response:

Project Partners

s niversitit @&
TSR |

~

$1AULIY ,SAULES®
PRADINE MOKYKLA

& 50001 Vv
 NEBULA |

IO
ESZTERHAZY KAROLY CATHOLIC UNIVERSITY SALESIANOS

DO PORTO

The EuroCivic Lab project
2024-1-HUO01-KA220-SCH-000251467 page 74



. . *w * ** -
“ u WP2: European Identity Co-funded by

2 17 SDGs Handbook RN the European Union
EuroCivicLab s Hanchoo

Turkiye’s “Green Deal Action Plan” supports SDG 11 (Sustainable Cities) and SDG 13
(Climate Action) by promoting clean energy and circular economy practices, while

ensuring alignment with the European Green Deal.

12. Your school organises a “Sustainability Week.” Name at least three SDGs your events
could align with and describe one activity per goal.

Sample Output:

® SDG 3 — Health: Healthy lunch menus and water-drinking campaign
e SDG 7 — Energy: Student-designed posters promoting energy conservation

® SDG 12 — Consumption: Reuse fair and zero-waste workshops

These questions can be adapted for both individual assessment and group-based learning
diagnostics. Used in tandem with reflective strategies (see Chapter 7.1), they serve to
reinforce foundational literacy and inspire practical engagement with the SDGs and EU

sustainability frameworks.

Translating sustainability theory into concrete practice is essential for developing both the
competences and the agency outlined in the 17 SDGs. Application-based exercises foster
student engagement, encourage multidisciplinary collaboration, and connect learning to the
lived realities of local and global communities (European Commission, 2022; UNESCO, 2017).

The activities below expand upon best practices from Turkish schools and the broader
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European context, ensuring relevance to all SDGs while supporting intercultural and civic

dimensions of learning.

1. Designing a School-Wide Energy-Saving Challenge

e Objective: Empower students to analyse, design, and implement practical strategies

for reducing energy consumption within their school environment.

® Relevant SDGs: SDG 7 (Affordable and Clean Energy), SDG 13 (Climate Action), SDG 11

(Sustainable Cities and Communities)

e Approach:

o

o

o

Form energy teams composed of students from different classes.

Conduct an audit of current electricity usage (lights, heating/cooling, devices) and

identify inefficiencies.

Develop a campaign with posters, daily reminders, or digital dashboards

encouraging energy-saving behaviours.

Track progress weekly; reward the class or grade with the greatest percentage

reduction.

Connect findings to lessons on renewable energy, data analysis, and local policy.

e Expansion: Collaborate with local energy agencies or utility companies for workshops

or field visits.
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2. Organizing a Comprehensive Recycling Campaign
e® Objective: Foster environmental stewardship and systems thinking by engaging classes

in improving school recycling efforts.

e Relevant SDGs: SDG 12 (Responsible Consumption and Production), SDG 6 (Clean
Water and Sanitation), SDG 14 (Life Below Water), SDG 15 (Life on Land)

e Approach:

o Establish student-led recycling committees responsible for setting up collection

points for different materials (paper, plastic, metals, electronics).

o Classes monitor and log the amounts of recyclables each week, preparing graphs

and presentations on waste reduction.

o Connect activities to science and math curricula through hands-on data analysis

and environmental impact modelling.

o Link recycling outcomes to community action by organizing outreach to parents

or partnering with local recycling centres.

e Expansion: Combine the recycling campaign with creative upcycling challenges (e.g.,
sculpture contests or practical product designs) to address SDG 9 (Industry, Innovation,

and Infrastructure).

3. Planning and Maintaining a Community Garden Project

® Objective: Promote biodiversity, healthy food choices, and community engagement in

both urban and rural school settings.

o Relevant SDGs: SDG 2 (Zero Hunger), SDG 3 (Good Health and Well-being), SDG 4
(Quality Education), SDG 15 (Life on Land)
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e Approach:

o Involve classes in research and planning: identify native and seasonal plants,

design garden layout, and assign maintenance tasks.
o Collaborate with local horticulture experts, NGOs, or agricultural cooperatives.

o Use garden harvest as an opportunity for nutrition education and mathematics

(measuring growth, calculating yields).

o Host an open day for parents and community members to showcase the garden

and share sustainable gardening practices.

e Expansion: Donate a portion of produce to local shelters or community kitchens,

addressing SDG 1 (No Poverty) and SDG 10 (Reduced Inequalities).

4. Developing a Public Awareness and Advocacy Campaign

® Objective: Enhance student voice and communication skills by organizing campaigns
that educate peers and the wider community about environmental and social justice

topics.

o Relevant SDGs: All SDGs, with special emphasis on SDG 5 (Gender Equality), SDG 10
(Reduced Inequalities), SDG 13 (Climate Action), SDG 16 (Peace, Justice, and Strong
Institutions), SDG 17 (Partnerships for the Goals)

e Approach:
o Student groups select a current issue (e.g., water conservation, gender equity,
anti-bullying).

o Research relevant data, national and EU policy connections, and exemplars from

partner schools.
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o Produce posters, infographics, presentations, podcasts, or social media content.

o Organise “Sustainability Fairs” or participate in international awareness days,

inviting stakeholders for dialogue and feedback.

e Expansion: Connect schools in different regions or countries for joint campaigns (e.g.,
comparing climate action posters with partner schools elsewhere in Europe, via

eTwinning or the European Youth Portal).

5. Integrative and Collaborative Activities: Building Bridges Across the SDGs

e Interdisciplinary SDG Week: Organise a whole-school event where each class adopts
one or two SDGs, designs interactive activities, and presents solutions at a final

showcase—highlighting the interdependence of all goals.

e Living Labs and Action Research: Have students identify a real-world local issue (e.g.,
plastic pollution near a river), collaborate with community partners to diagnose causes,
and implement pilot interventions, documenting progress in shared portfolios

(European Commission, 2022).

e Peer-Led Sustainability Clubs: Empower students as facilitators of ongoing eco-actions,
from monitoring clean energy use (SDG 7) to running anti-discrimination campaigns

(SDG 5, SDG 10).

These application-based exercises emphasize real-world collaboration, creativity, and
reflection—cornerstones of both the SDGs and quality education in the European context. By
adapting them to diverse student needs and local realities, Turkish and European schools
foster critical skills and values for a just, inclusive, and sustainable future (Council of the EU,

2018; European Commission, 2022; UNESCO, 2017).
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8. Annexes

Active Citizenship
The active participation of individuals in civic life and democratic processes through
community engagement, advocacy, volunteering, and sustainability campaigns. Closely

linked to SDGs 4, 10, 11, 13, and 16.

Agency Competence
The ability to act proactively on sustainability issues, take initiative, and co-create solutions.

A key component of the GreenComp framework, contributing to SDGs 4, 10, and 16.

Assessment for Sustainability Education
A blended approach of formative and summative methods—such as rubrics, portfolios,
peer/self-assessment—that evaluate not only knowledge but also teamwork, civic

responsibility, and impact (SDGs 4, 17).

Circular Economy
A regenerative system of production and consumption in which resources are reused,

shared, repaired, and recycled, reducing environmental impact (SDGs 9, 12, 13).

Climate Action (SDG 13)
Efforts to mitigate and adapt to the effects of climate change through education, innovation,
and behaviour change. Schools approach this through environmental audits, advocacy

campaigns, and clean energy practices.

Community-Based Learning

Learning that focuses on the local context by involving stakeholders in participatory
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problem-solving, often implemented through Living Labs or service-learning models (SDGs

11, 13, 17).

Competency-Based Evaluation
An assessment model prioritizing the acquisition of sustainability competences—such as
critical reflection, collaboration, and value orientation—rather than content memorization.

Aligns with the GreenComp and OECD 2030 frameworks.

Co-creation
A collaborative process where students, teachers, and community members jointly identify
challenges, design interventions, and evaluate outcomes—fostering ownership and agency

across the SDGs.

Design Thinking
A creative, iterative methodology guiding learners through stages of empathy, idea
generation, prototyping, and testing to develop real-world sustainability solutions (SDGs 3,

9, 11).

Digital Literacy
The ability to use digital tools and platforms for communication, creativity, and
collaboration—critical for advancing SDGs through awareness campaigns, data projects, and

global dialogue (SDGs 4, 9, 17).

Diversity and Inclusion
Pedagogical principles ensuring equitable access and representation for all learners,
including those of different abilities, backgrounds, and learning needs—relevant to SDGs 4,

5, 10, and 16.

Environmental Responsibility

The awareness of human impacts on ecosystems and the commitment to minimizing
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ecological harm through sustainable practices and policy advocacy (SDGs 6, 7, 12, 13, 14,
15).

European Green Deal
An EU initiative aiming for climate neutrality and systemic sustainability by 2050. Relevant to
education through initiatives supporting clean energy, sustainable agriculture, and inclusive

transition (SDGs 7, 9, 11, 13, 16).

European ldentity
A shared identity based on the values of democracy, human dignity, solidarity, and diversity.

Strengthened through cooperative action on SDGs across local, national, and EU levels.

Experiential Learning
Learning through direct and authentic engagement with environments and communities.
Promotes emotional, ethical, and intellectual connections to sustainability challenges

(UNESCO, 2017).

Gamification
Application of game-design elements—such as tasks, leveling, competition, or scoring—to

deepen motivation and engagement with sustainability learning (SDGs 4, 12, 13).

GreenComp
The European sustainability competence framework launched by the European Commission.
It outlines knowledge, skills, and dispositions needed to live and act sustainably (linked to all

17 SDGs).

Interdisciplinary Learning
Combining insights from multiple disciplines—such as science, ethics, arts, and geography—

to address sustainability challenges holistically (SDGs 4, 12, 13, 16).
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Living Labs
Participatory educational spaces where students address real-life sustainability issues in

their local communities through co-designed experiments and prototyping (SDG 11, 13, 17).

Peer-Led Initiatives
Youth-led projects where students take leadership in organizing sustainability actions,

teaching peers, or developing campaigns (SDGs 4, 5, 10, 17).

Portfolio Assessment
An evaluative approach that collects and reflects on students' work, projects, and growth in

applying SDG strategies and sustainability competences.

Problem-Based Learning (PBL)
Instruction that centres student learning around solving complex sustainability problems,

encouraging critical thinking and collaborative inquiry (SDGs 3, 6, 12, 13).

Service-Learning (SL)
Educational approach that combines academic learning with community service, aligning

student actions with real-world SDGs through civic participation (SDGs 1, 2, 3, 10, 17).

Solidarity
A core European and global value encouraging mutual support, social justice, and equitable

development—fundamental to actions under SDGs 1, 5, 10, and 16.

Student Agency
Learners’ capacity to set goals, reflect, and take action for positive change in their

community. Closely aligned with SDG 4 and the GreenComp framework.

Sustainability Week

A dedicated period for school-wide initiatives, workshops, and challenges promoting
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understanding and action on key SDGs. Successfully used in many Hungarian and Turkish

schools.

Sustainable Development Goals (SDGs)
Seventeen interconnected UN goals adopted in 2015 as a universal call to end poverty,

protect the planet, and improve lives through inclusive and equitable development by 2030.

Systems Thinking
An analytical approach to understanding interdependencies among ecological, social, and
economic systems. Enables learners to grasp cause-effect chains and unintended

consequences (SDGs 7, 12, 13).

Teacher Facilitator
The evolving role of educators who enable student autonomy and guide meaningful, values-

based action linked to global goals and European strategies.

Thematic Projects / Events
Structured school activities (e.g., Sustainability Fairs, Mobility Week) focusing on one or

more SDGs, which foster applied learning, inclusion, and community participation.

Value Orientation
Personal and collective alignment with ethical principles such as justice, equity, and long-

term responsibility. Essential for envisioning and advancing futures aligned with the SDGs.

Youth Participation
Actively involving young people in decision-making, planning, and advocacy processes for a

sustainable and equitable society, tied to SDGs 4, 10, 16, and 17.
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ABCD — Asset-Based Community Development
A methodology that identifies and leverages community strengths—including people,
institutions, and resources—as the foundation for local development and partnership-

building in sustainability education.

DG — Directorate-General
Refers to the executive departments of the European Commission responsible for specific

policy areas, such as education (DG EAC) or climate action (DG CLIMA).

EAPN — European Anti-Poverty Network
A European network of NGOs fighting poverty and social exclusion, often aligned with goals

such as SDG 1 (No Poverty) and SDG 10 (Reduced Inequalities).

ECO — ECO-Schools Programme
An international education programme promoting sustainable development, active

citizenship, and environmental responsibility through a whole-school approach.

EU — European Union
A political and economic union of 27 member states that promotes the shared values of
democracy, sustainability, and human rights. The EU is a leading actor in the global

advancement of the SDGs.

EUR - Euro
The official currency of the Eurozone, used as a reference in discussions related to EU

funding, development aid, or sustainability investments.

GreenComp — European Sustainability Competence Framework
A framework developed by the European Commission to guide competence-based learning

for sustainability across sectors and education systems.
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INE — Instituto Nacional de Estatistica (Portugal)
Portugal’s official national statistics institute, often used as a data source in national SDG

monitoring and classroom data-based learning projects.

LMS — Learning Management System
A digital platform or software used to deliver, track, and assess educational training and

activities, often employed in online sustainability education.

MDGs — Millennium Development Goals
The eight global development goals established before the SDGs, active from 2000 to 2015,

which focused on poverty reduction, education, gender equality, and health.

MoE — Ministry of Education
A national authority responsible for implementing educational policies; mentioned in

country-specific examples from Turkiye, Hungary, and Portugal regarding SDG alignment.

NGO — Non-Governmental Organization
Civil society organizations that often support SDG implementation in education,

environmental protection, and social justice at local and international levels.

OECD — Organisation for Economic Co-operation and Development
An international organization that supports policy dialogue, education innovation, and

sustainable development, including through its “Education 2030” Learning Compass.

PBL — Problem-Based Learning
An inquiry-based learning approach where students explore SDG-related challenges through

critical thinking, collaboration, and solution design.
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SEL — Social and Emotional Learning
A pedagogical approach that develops emotional intelligence, empathy, and collaboration—

critical for addressing sustainability challenges and supporting ethical reflection.

SDGs — Sustainable Development Goals
The 17 goals adopted by all UN Member States in the 2030 Agenda for Sustainable

Development, covering areas such as education, health, environment, equality, and peace.

SEGs — Sustainable Education Goals (occasionally used synonymously with SDGs in
pedagogical contexts)
Refers to educational objectives aligned to the SDGs, particularly in curriculum development

and teacher training.

SELFIE — Self-reflection on Effective Learning by Fostering Innovation through Educational
Technologies
An EU-developed digital self-assessment tool for schools to evaluate their use of digital

technologies in teaching, including sustainability-linked innovation.

SL — Service-Learning
An educational approach that integrates meaningful community service with instruction and

reflection to enrich student learning and promote civic engagement.

STEM - Science, Technology, Engineering, and Mathematics
A multidisciplinary educational field relevant to advancing green technologies, energy,

innovation, and SDG-focused solutions.

TEMA — The Turkish Foundation for Combating Soil Erosion, Reforestation, and the
Protection of Natural Habitats
A Turkish NGO actively involved in SDG 15 (Life on Land), frequently referenced in examples

of environmental and sustainability education in Turkiye.
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UN - United Nations
An international organization that coordinates collaborative action across countries to

achieve the SDGs and promote peace, development, and human rights.

UNESCO — United Nations Educational, Scientific and Cultural Organization
Key global agency supporting SDG 4 (Quality Education) and Education for Sustainable

Development (ESD), frequently cited in the handbook’s pedagogical framework.

WHO - World Health Organization
A United Nations agency linked to SDG 3 (Good Health and Well-being). While not featured

heavily in the handbook, it provides critical health-related data referenced in education.

WWEF Tiirkiye — World Wide Fund for Nature — Turkiye
A major environmental NGO collaborating with schools on biodiversity and climate-related

SDG projects in the Turkish context.

Aldrich, D. P. (2012). Building Resilience: Social Capital in Post-Disaster Recovery.
Explores the role of social structures and community engagement in resilience, relevant for

schools working on SDG 11 and SDG 17.

Bioeconomy Strategy (European Commission, 2018).
The EU’s policy roadmap for transforming bio-based sectors, supporting the shift to
sustainable agriculture, energy, and material cycles beyond Green Deal strategies.

Available at: https://research-and-innovation.ec.europa.eu/research-

area/environment/bioeconomy/bioeconomy-strategy en
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Brundtland Report (World Commission on Environment and Development, 1987): Our
Common Future.
The source of the modern concept of sustainable development.

Available at: https://sustainabledevelopment.un.org/content/documents/5987our-

common-future.pdf

Edwards, M., & Saltmarshe, D. (2018). The Development Dilemma: Security, Prosperity,
and a Return to the Social Contract.

Academic insights into the links between inclusive development, policy, and citizenship.

Education for Climate Coalition (European Commission).
A live EU initiative supporting peer learning, co-creation, and climate action in and through
education.

Available at: https://education-for-climate.ec.europa.eu/

European Environment Agency. (2023). State and Outlook of the Environment Report.
A periodic, data-driven report analysing environmental trends and challenges across Europe,
supporting cross-curricular SDG lesson planning.

Available at: https://www.eea.europa.eu/soer

Hofman-Bergholm, M. (2018). “Reconsidering the Concept of Sustainability in the Context
of Education and Wellbeing.”
This study connects holistic well-being to transformative sustainability education in the

European context.

IPCC Sixth Assessment Report: Climate Change 2023.
Definitive scientific findings for understanding current and future climate risks, with teaching
relevance for SDGs 7, 11, 13, 14, and 15.

Available at: https://www.ipcc.ch/assessment-report/ar6/
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Peters, M. A., Heraud, R., & Gibbons, A. (2019). “Towards a Philosophy of Sustainability
Education: Policy, Practice and Innovation.” Educational Philosophy and Theory, 51(5),
409-415.
A scholarly overview connecting policy frameworks to practical change in sustainability

education.

United Nations Economic Commission for Europe (UNECE). (2012). Learning for the Future:
Competences in Education for Sustainable Development.

A foundational reference for educators designing whole-school and cross-curricular
sustainability competence models.

Available at:

https://unece.org/fileadmin/DAM/env/esd/ESD Publications/Competences Publication.pdf

World Bank (2020). Transforming Education for Results in Eastern Europe and Central Asia.
Examines large-scale educational reforms and innovation for SDGs across diverse European

regions.

These sources provide critical perspectives and tools for further curriculum enhancement,
analysis, and teacher professional development in the context of sustainable development,
European policy, and holistic education. For actionable resources, see also major open

educational portals such as Erasmus+ Project Results Platform and Education for Climate

Coalition.
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1. Why should schools engage with the 17 SDGs?

Engagement with the SDGs prepares students for meaningful citizenship and addresses urgent
global challenges such as climate change, inequality, peace, and environmental protection.
SDG integration supports holistic competence development—including systems thinking,
critical reflection, and agency—while building a shared European identity rooted in solidarity

and sustainability (European Commission, 2022; UNESCO, 2017).

2. How can schools select which SDGs to focus on?

Schools are encouraged to:

® Assess community needs and strengths collaboratively with stakeholders.

e Align project priorities with local relevance (e.g., SDG 4 for educational inclusion, SDG

13 for climate action).
o Rotate SDG focus each term to ensure comprehensive coverage.

e Involve students in the decision-making process to build ownership and agency.

3. What are some examples of SDG-focused school projects?

Common SDG-focused projects include:

® Energy-saving competitions (SDG 7, SDG 13)

e Waste reduction and recycling campaigns (SDG 12)

e Community gardening for food security (SDG 2, SDG 15)
e Climate action events and awareness campaigns (SDG 13)

e Peer-led anti-bullying or inclusion workshops (SDG 5, SDG 10, SDG 16)
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e Collaborative Living Labs with local partners to address real-life sustainability questions

4. What EU environmental guidelines must school projects comply with?
School projects should reference:
e The European Green Deal: the overarching policy for achieving climate neutrality, clean
energy, and a circular economy by 2050.
e EU waste reduction, recycling standards, and clean energy directives.

e National adaptations of EU environmental action plans, such as Green Deal Action

Plans.

e For cross-border activities, ensure compliance with GDPR and eSafety provisions when

sharing student work or data.

5. How can schools monitor and evaluate the impact of their SDG initiatives?
e Use formative and summative assessments (presentations, reports, digital portfolios).
e Set clear, measurable objectives linked to each SDG (use an objective-indicator matrix).

e Collect both qualitative (student reflections, testimonials) and quantitative

(energy/waste reduction data) evidence.

® Encourage student self- and peer-assessment and regular feedback with community

partners (OECD, 2018; UNESCO, 2017).

6. What is the role of cross-school or EU-level collaboration in SDG education?

Collaboration across schools, both nationally and in the EU, enables:

e Exchange of best practices and comparative learning (e.g., eTwinning, European Youth

Portal).
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e Joint projects analysing local-global sustainability issues from multiple perspectives.

e Shared digital campaigns and inter-school competitions to amplify impact.

e Language and intercultural exchange, strengthening solidarity and European identity.

7. How can schools form partnerships with local authorities, NGOs, or businesses?
e Begin with an assessment of community needs/assets (ABCD approach).
e Map potential partners based on shared values and SDG priorities.
e |nitiate contact via meetings or invitations to SDG-themed school events.

e Co-design projects for mutual benefit, such as awareness campaigns, neighborhood
cleanups, service-learning placements, or professional talks (European Commission,

2022).

8. What digital tools and resources are recommended for SDG project planning and

monitoring?

Recommended platforms include:

e EU Learn for green transition resources.
e eTwinning for secure cross-school collaboration.
e SELFIE for assessing school digital/sustainability “readiness.”

® Open-access platforms such as World’s Largest Lesson, Gaia Education, and

Sustainability Gamepedia for curriculum materials and student engagement.

9. How can teachers ensure inclusion and participation of all students in SDG projects?

e Adapt activities for diverse abilities and learning styles.
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Provide multiple roles (e.g., researcher, communicator, designer) within group

& 17 SDGs Handbook

projects.
Use universal design principles and differentiated assessment.

Foster a classroom culture that values diversity, voice, and collaborative problem-

solving (Council of the EU, 2018; UNESCO, 2017).

10. Where can I find official guidance or further professional development on SDG education

and EU climate policy?

European Commission: GreenComp, Education for Climate Coalition, and the European

Green Deal portal.
UNESCO “Education for Sustainable Development” resources.
OECD’s “Future of Education and Skills: 2030” and Education for Climate reports.

National agencies, teachers’ networks, and open educational resource platforms listed

in your handbook’s Further Reading section.
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