
 

 

  

 

 

 

 

 

 

   

Strengthening European Identity  

and Citizenship through  

SDGs, Social Activism and  

Living Labs Methodology in  

School Education 

WP2 

Teachers’ Training Kit for re-supporting 

European Identity through innovative 

training approaches 

 

Module 1 

EU Challenges of our Era 

 



The EuroCivic Lab project 
2024-1-HU01-KA220-SCH-000251467                           page 1  

 

 
Project Partners 

 

 
 

 

WP2: EU Challenges of our Era 

 

The EuroCivic Lab project: Strengthening European Identity and Citizenship 

through SDGs, Social Activism and Living Lab methodology in School Education  

2024-1-HU01-KA220-SCH-000251467 

 

Funded by the European Union. Views and opinions expressed are however those of the 

author(s) only and do not necessarily reflect those of the European Union or the Erasmus+ 

National Agency ŠMPF. Neither the European Union nor the administering body can be held 

responsible for them. 

 

 

 

 

 

Creative Commons License 

CC BY-NC 4.0 

Creative Commons Attribution-NonCommercial 4.0 International  

This license requires that reusers give credit to the creator. It allows reusers to distribute, 

remix, adapt, and build upon the material in any medium or format, for noncommercial 

purposes only. 

  



The EuroCivic Lab project 
2024-1-HU01-KA220-SCH-000251467                           page 2  

 

 
Project Partners 

 

 
 

 

WP2: EU Challenges of our Era 

 

 

  

Authors Project Partner 

Ourania Maria Ventista 
Media Governance and Industries 
Research Lab, Department of 
Communication, University of Vienna 

Iwan Kasprzyk 

Media Governance and Industries 

Research Lab, Department of 

Communication, University of Vienna 

Grigorios Arkoumanis 

Media Governance and Industries 

Research Lab, Department of 

Communication, University of Vienna 

Katharine Sarikakis 

Media Governance and Industries 

Research Lab, Department of 

Communication, University of Vienna 



The EuroCivic Lab project 
2024-1-HU01-KA220-SCH-000251467                           page 3  

 

 
Project Partners 

 

 
 

 

WP2: EU Challenges of our Era 

Table of Contents 

1. Introduction ............................................................................................................................ 5 

1.1 Purpose and Target Audience .......................................................................................... 5 

1.2 Relevance to EU and Global Context ................................................................................ 6 

1.3 Handbook Structure Overview ......................................................................................... 9 

2. Objectives and Learning Outcomes ..................................................................................... 11 

2.1 Learning Objectives ........................................................................................................ 11 

2.2 Core Competences ......................................................................................................... 11 

3. EU Challenges ....................................................................................................................... 12 

3.1 What challenges led to the creation of the EU?............................................................. 12 

3.2 Current EU challenges .................................................................................................... 14 

1. Euroscepticism: Brexit and the Erosion of Trust1. ........................................................ 14 

2. Europe as a Crisis Manager: Fiscal Disunity and Economic Strains .............................. 15 

3. Europe as a Peace Project: The Return of Armed Conflicts ......................................... 17 

4. Migration and War ....................................................................................................... 18 

5. Climate Change and the Green Transition ................................................................... 21 

6. Digital and technological divide ................................................................................... 25 

3.3 Strengthening the European Union: Democracy, Participation, and the Rule of Law ... 27 

4. Pathways for Action and Youth Engagement ....................................................................... 29 

5. Educational and Methodological Recommendations .......................................................... 32 

5.1 Teaching Strategies ......................................................................................................... 32 

5.2 Digital Tools & Resources ............................................................................................... 33 



The EuroCivic Lab project 
2024-1-HU01-KA220-SCH-000251467                           page 4  

 

 
Project Partners 

 

 
 

 

WP2: EU Challenges of our Era 

5.3 Innovative Learning Approaches .................................................................................... 34 

5.4 Assessment Methods...................................................................................................... 35 

6. Summary and Key Takeaways .............................................................................................. 39 

6.1 Recap of Key Concepts ................................................................................................... 39 

6.2 Reflection Questions ...................................................................................................... 40 

6.3 Practical Applications ..................................................................................................... 40 

7. Self-Assessment and Test Questions ................................................................................... 43 

7.1 Self-Check Questions ...................................................................................................... 43 

7.2 Knowledge-Based Questions .......................................................................................... 43 

7.3 Application-Based Exercises ........................................................................................... 46 

References ................................................................................................................................ 47 

 

  



The EuroCivic Lab project 
2024-1-HU01-KA220-SCH-000251467                           page 5  

 

 
Project Partners 

 

 
 

 

WP2: EU Challenges of our Era 

1. Introduction 

1.1 Purpose and Target Audience 

The 21st century is characterised by rapid changes in technology, economy and society. This 

handbook focuses on some of the challenges that the European Union (EU) has been facing, 

such as the financial crisis and inflation, climate change and migration. Furthermore, it 

explores emerging challenges, such as the Artificial Intelligence (AI) digital divide and the 

energy crisis. The material in this handbook aims to provide an introduction to these key areas. 

Following that, it aims to offer an introduction to youth engagement, student-led initiatives 

and collaborative networks, which could be enacted to address these challenges. 

This handbook is prepared for educators mainly, particularly those teaching students aged 10-

15 years old, school leaders as well as community and civil society leaders. Furthermore, it 

aims to support other people with roles in training and education including those involved in 

programmes of lifelong learning or adult education. Policymakers may also find this material 

useful to familiarise themselves with the EU challenges and initiatives that can be taken in an 

education-related context.   

With this text, we aim to particularly support teachers in their professional learning and 

teaching towards EU related topics, which can be considered topics with global, but also 

national and local relevance in civic education. We provide introductory subject material and 

suggestions for operationalising this theoretical content in classroom settings. Consequently,  

the EuroCivic Lab project focuses not only on training teachers of students who are between 

10-15 years old, but also any teacher at any educational level may benefit from this overview. 

Any educator is welcome to constructively use this training material and adjust it to their 

teaching contexts and students’ needs.   

The question of what challenges the EU is confronted with, is important because identifying 

those can better support citizens with global citizenship skills. In other words, informed 
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citizens can make better choices about how to engage with public affairs locally, nationally, 

on the European level and ultimately globally. The aim is to understand the challenges to 

democracy and democratic systems as a contextual issue on the one hand, and as a call to 

action on the other. Moreover, this material can be of help in educational goals for those new 

to the EU, it can support democratic resilience and social integration and inclusion. It is crucial 

to identify these challenges to be civically alert and responsive to what emerges in time. 

Further to that, engaging young students is also crucial to address these challenges as citizens 

of the EU.   

 

1.2 Relevance to EU and Global Context 

Exploring some of the challenges that citizens and countries are faced within the EU is a 

productive way to better understand the ways in which the European polity is structured in 

terms of its institutions and the ways in which member states are called to respond both as 

national and as internationally connected actors. Before proceeding to the challenges, it is 

important for the readers to understand that these challenges are faced by the EU, but they 

are constantly linked with the global context. For example, these challenges often require 

global solutions to be addressed effectively, even though the EU can design its own initiatives.  

Further, nation states making up the EU are also themselves members of international 

organisations, but also of regional cooperation clusters, in order to promote and strengthen 

their political and economic position. Such international organisations are the Organisation 

for Economic Cooperation and Development (OECD), the North Atlantic Treaty Organisation 

(NATO) and the United Nations (UN). Moreover, there are regional cooperation clusters, such 

as the Southeast European Cooperation Process (SEECP), the central Europe Visegrad Group 

or Visegrad Four (V4). The V4 is a cultural and political alliance between four central European 

https://www.oecd.org/
https://www.nato.int/
https://www.un.org/en/
https://www.rcc.int/pages/111/south-east-european-cooperation-process--seecp
https://www.visegradgroup.eu/home
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countries (Hungary, Czech Republic, Poland and Slovakia). Another cluster is the Central 

European Initiative (CEI).  

Another example of such organisations is the British Commonwealth (The Commonwealth) 

that in the post-imperial and post-colonial era functions as an intergovernmental organisation 

composed of 56 member states, mostly from the territories of the former British Empire. This 

organisation does not have a tight political structure. Among the countries participating in this 

Anglo-centric organisation are Australia, Canada, New Zealand, India, South Africa and Cyprus. 

Although the Commonwealth is not an organisation of European character, as NATO, it serves 

as an intergovernmental forum that promotes intercultural dialogue, shared values and 

cooperation among 2.7 billion people and between countries in constant tensions like India 

and Pakistan.  

The participation of most EU member states to other international and regional organisations 

offers a great opportunity to understand how complex international relations are, how a 

global actor as the EU interconnects and interacts with other global players and how these 

relationships define the global community. Furthermore, the EU is one of the major global 

actors impacting on matters of fiscal, as well as social and cultural policies worldwide through 

its role in international organisations, such as the UN or the OSCE (Organization for Security 

and Co-operation in Europe). The challenges that humanity and political systems face in the 

21st century are possibly more intertwined for all than ever before. For example, questions 

around how best to respond to the climate crisis cannot be treated in isolation or be 

ameliorated by a set of policies by a single nation state. Rather, it is a matter that concerns 

the globe, neighbours, such as the larger European continent to Russia and further still to 

countries of Asia, such as China, India or Pakistan. In the same vein, events taking place across 

the world have an impact on European countries, such as the financial crisis of 2008 caused 

by the banking and lending system of the United States of America. This crisis affected in a 

https://www.cei.int/
https://thecommonwealth.org/
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serious and long-lasting manner countries in Europe, especially Ireland, Italy, Greece, Portugal 

and Spain.  

It is vital that youth and citizens in general should be informed about these issues from 

credible sources. The healthy functioning of democratic systems is under threat by the 

misinformation and disinformation enabled through global social media platforms. Due to the 

fact that these platforms operate across the globe amassing millions of users, information 

circulated through them reaches populations faster than ever before, and faster than any 

system of fact checking can address (Marchi, 2012). This accelerated transmission of, in many 

cases, misleading content to audiences has implications of great significance for the political 

and social credibility of the EU as it can promote the mistrust of people to democratic 

institutions and to the formal bodies of governance. Especially in cases of global crises or 

conflicts, this misinformation cannot only stop the process of addressing these issues, but also 

to undermine vested development.  

It is also important to consider in any conversation and study about the EU and today’s 

challenges, that the crises and challenges overall may put pressure on resources or may test 

the robustness of political systems. Yet, challenges can offer opportunities for the polity, 

authorities and citizens to reshape and strengthen institutions, systems and distribution of 

wealth for the majority of the population, improve on democratic participation and 

strengthen cooperative incentives and practices among nations. As our world is facing the rise 

of autocratic regimes and the extreme polarisation between haves and have-nots, crises can 

be used to pursue political claims for social justice, environmental justice and the protection 

of the planet, as well developing further political possibilities for true and meaningful 

democracies. The resources offered by global media platforms at our disposal together with 

social connection and awareness of what it means to practice inclusivity and social justice are 

used by citizens to intervene in the pressures on democracy, pressures on the natural world 

and the livelihood of people. Hence, what matters is not so much of what the specific 



The EuroCivic Lab project 
2024-1-HU01-KA220-SCH-000251467                           page 9  

 

 
Project Partners 

 

 
 

 

WP2: EU Challenges of our Era 

challenge might be. The question is whether we will be led to more or less democracy and 

justice and how the EU must respond to achieve these goals. 

 

1.3 Handbook Structure Overview 

This Handbook is offered as a training resource for anyone interested in learning more about 

the EU challenges and particularly teachers who could also support students to extend their 

learning. The handbook content itself is a way of supporting teachers to design their own 

teaching and learning activities. It initially presents the learning objectives both in relation to 

the actual content of their learning about EU challenges and then the objectives in terms of 

teaching and learning methods and strategies.  

Following the learning objectives, this handbook analyses and discusses the EU challenges, 

exploring both current and future challenges. The challenges presented are those around 

euroscepticism, economic crisis, war and migration. In addition to those, climate change and 

green transition and challenges related to the digital competence development and 

inequalities are also discussed. It should be pointed out that even though these are some of 

the key challenges, this list is not exhaustive.    

Youth empowerment has a key role to play in addressing these challenges. It is important for 

all citizens to recognise these challenges early and for teachers to engage students in thinking 

about them. As a result, teachers are the facilitators and enablers of this youth empowerment. 

First, teachers support students to recognise, understand and think about these challenges. 

Then, teachers could support students to feel empowered to take actions and be actively 

engaged in different initiatives to address these challenges as EU citizens.  

Hence, this handbook first aims to support the teachers to familiarise themselves with these 

challenges and ways that the young people of the EU can be empowered. This first part 

focuses on the actual content and theory of the teacher training material. The part that follows 
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focuses specifically on some suggestions related to teaching and classroom practice.  Since 

this handbook is focused on supporting teachers, the second part of the handbook suggests 

some specific teaching methods and digital tools from the EU website that can be used by 

teachers. Further to those, suggested assessment methods also be presented in that section.  

Finally, teachers have the opportunity to self-test their knowledge with knowledge-based and 

application questions. These questions aim to help teachers reflect on the content itself and 

their teaching approaches.   
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2. Objectives and Learning Outcomes 

2.1 Learning Objectives 

Below the learning objectives of the training material are presented. The learning objectives 

refer to cognitive knowledge and teaching-related skills.  

After studying this handbook, the readers should be able to: 

● Identify key EU challenges and their direct impact on identity. 

● Understand some leading causes of these challenges. 

● Identify possible actions to engage with aspects of these challenges in everyday life. 

● Contextualise and historicise social and political change in the context of the EU. 

● Critically discuss ways that these challenges can be addressed. 

● Encourage critical thinking on policy debates and real-world problem-solving in class 

projects. 

2.2 Core Competences 

By the end of this handbook, the teacher-reader should be able to: 

● Prepare lesson plans with teaching and assessment activities to support students’ 

learning about the EU challenges. 

● Facilitate dialogue and reflection in the classroom about these challenges. 

● Draw links between the topic of the subject they teach as part of the curriculum with 

these interdisciplinary challenges. 

● Design initiatives in relation to the EU challenges and co-design student-led initiatives 

with their students. 

● Propose solutions and actions in the school setting. 

● Empower students to take action to tackle the EU challenges.  
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3. EU Challenges 

3.1 What challenges led to the creation of the EU? 

The EU currently has to face several challenges, but in fact the creation of the EU itself 

emerged as a solution to challenges that member states had to face at that time. More 

specifically, what sparked the idea of a European Community was a response to the immense 

destruction and great division among European states caused by World War I and World War 

II. With leaps of economic productivity, fast paced industrialisation and technological 

advances an ever so potential military industry had emerged. WWII not only illustrated the 

endless violence of modern warfare, but also the extent to which an ideological system can 

perpetrate widespread dehumanisation, subjugation, and persecution of one’s own members 

of society.   

The Holocaust — the extermination of millions of Jewish people mainly as also the persecution 

and execution of millions of people based on their cultural, sexual or political identities such 

as Roma, disabled people, people of homosexual orientation and political opponents and 

activists in Europe by the Nazi regime — illustrated, like no prior event in European history, 

the consequences of an ideologically anchored dehumanisation of the “other”. In the 

aftermath of the widespread destruction of the second World War, the states of Europe were 

facing two central questions: In which ways can Europe rebuild itself? And, more importantly, 

in which ways can this process be guided in such a way that will prevent future genocides and 

the compounding atrocities of war from ever happening again? Recognising that the future of 

Europe was a collective concern, it became evident that only a united response could bring 

about meaningful solutions. European countries had to work together in order to establish 

lasting peace and security for all. 

In this spirit, six countries, Belgium, France, Germany, Italy, Luxembourg, and the Netherlands 

launched a common economic project. These were considered to be the first steps in the 
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ambitious path of establishing a European Federation. Therefore in 1951, they founded the 

European Coal and Steel Community, bringing together sectors key to economic growth, not 

at last industries central to rearmament and warfare. This plan is widely understood as 

pursuing an “economic peace settlement” that would reintegrate Germany while also, in some 

manner, controlling its industry (Kaiser, Leucht & Rasmussen, 2009). However, from early on, 

the leaders of this project were clear in their goal: to harmonise national economic interests 

and pursue a common path forward. Among other treaties, the Treaty establishing the 

European Economic Community of 1957 further strengthened the common framework for the 

integrated market.  

But ever since the founding of the European Economic Community, there has been a slow and 

gradual shift in perspective, from treating citizens mainly as economic contributors within the 

common market, to acknowledging their status as rights-bearing individuals (Kalaitzaki, 2021). 

With the passing of the Single European Act of 1986 the EU expanded its transnational 

cooperation into new areas, including monetary, social, and foreign policy, technological 

development, and environmental governance (Maciejewski, 2024). This marked a 

breakthrough in further integration that extended beyond the economical scope of the EU’s 

beginning in 1951. The overarching aim was to build a more united, democratic, and 

prosperous Europe, one in which shared institutions and joint decision-making contribute to 

peace, stability, and a common future for all Europeans. As such, the EU today serves not only 

as a platform for economic integration, but also as a political actor with responsibilities in 

promoting human rights and engaging with global challenges. 
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3.2 Current EU challenges  

1. Euroscepticism: Brexit and the Erosion of Trust11. 

For many observers of the EU, the exit of the United Kingdom from the EU in 2016 (Brexit) 

was a pivotal point in sparking a broader discussion on the EU in general, reinforcing debates 

marked by growing scepticism surrounding EU membership across all EU members. This was 

mostly accompanied by an eroding confidence in supranational institutions or political 

institutions as a whole that can be understood in the context of growing discontent with 

economic inequality, weakened social nets, and an unclear path in the management of 

migration. This dissatisfaction led to growing parts of the population looking to shift blame for 

what was widely perceived as a political class disconnected from the struggle of ordinary 

citizens. Right-wing populist parties, as a traditional part of their political agenda, quickly took 

the lead in increasingly hostile rhetoric toward the EU, targeting both supranational and 

domestic political institutions.  

As the EU takes on an increasingly prominent role in global affairs, EU citizens may pay closer 

attention to their own opportunities for political participation. In that regard, widespread 

critique exists of the limited direct election possibilities of EU representatives, as the 

Parliament has remained the only institution that gets directly voted by citizens. Perceptions 

of a 'democracy deficit' in the EU may fuel a growing sense of detachment among citizens 

from the institutions and actors shaping EU policies.  

It is important to note that it was not Brexit that sparked Euroscepticism. It has existed long 

before. However, the advancement of EU integration following the significant enlargement of 

the early 2000s has also accentuated challenges around multiculturalism and migration, 

contributing to a new scale of Euroscepticism within the Union itself (Taggart & Szczerbiak, 

 
1 Euroscepticism can also imply the questioning of the concept of a common European identity. To explore this 

topic further read more in the European Identity Core Handbook.  
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2018). Nevertheless, critique of the EU is not to be treated merely as an unexplained 

“phenomenon”, but to be acknowledged as a legitimate and important component of pluralist 

discourse. Upholding the EU to democratic standards requires fostering a dialogue that 

encompasses the divergent opinions, as well as scepticism, of all EU citizens.  

In academic discussions, the term Euroscepticism refers to a more general, and pre-formed 

hostility towards the EU, one that reflects a more ideologically rooted mistrust of political 

institutions, rather than specific objections to EU policy. Brexit did indeed reinforce the 

presence of Eurosceptic discourse across European politics. These debates not only 

questioned EU policy, but also the democratic legitimacy and integrity of the European 

integration project as a whole. This wave of mistrust cannot be seen as detached from other 

developments like the rise of far-right populism and nationalism, and the ever growing 

disinformation campaigns online. In spite of that, it is clear that isolating Eurosceptic thought 

only risks amplifying it and further alienating a significant portion of EU citizens from the 

supranational democratic debates. Therefore, the EU must acknowledge and integrate all of 

its citizens’ concerns into its political discourse in order to nurture a more participatory and 

inclusive political culture around the EU institutions. 

 

2. Europe as a Crisis Manager: Fiscal Disunity and Economic Strains 

With every crisis the EU faces, a recurring public discourse arises, that calls into question 

whether the EU has and should have the authority to respond to crises affecting European 

countries, at all. A pivotal moment in European integration history was the global financial 

crisis of 2008. The interconnectedness of local, domestic and supranational markets 

contributed to the effects of the financial crisis. Although the impact of the crisis on individual 

EU members varied, it resulted in the weakening of the whole European market. Economies 

of developing countries, most notably China and India have proven more robust in comparison 
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to many of the OECD countries, prompting investors to redirect their capital elsewhere and 

leaving the EU in even more of a financial burden (Humphrey, 2010).  

In the wake of the financial crisis, supranational institutions received significant public 

attention as they were not only the ones to many chose to blame for such a global crisis, but 

as they were also understood as key figures capable of delivering the necessary responses to 

such crises. This prompted renewed debates about the future of European economic 

governance and their role in confronting the global financial crisis. Questions arose among EU 

politicians about how to prevent such crises from recurring, including how to establish greater 

fiscal unity and whether to pursue a shared budget. The lasting impact of a crisis of this scale 

underscored the need for a common, coordinated economic path, echoing the EU’s founding 

purpose as an economic alliance.  

One of the most significant milestones in European economic integration was the introduction 

of a common currency: the Euro. The Euro was intended to facilitate reliable trade between 

European member states, and create a more stable fiscal environment for investment. This 

would then enhance the EU’s attractiveness to foreign investors and allow for the EU to 

prosper as a major player in the global economy. Additionally, the Euro provided the EU with 

the opportunity to guide fiscal policy at a supranational level, thereby enabling crisis 

management, as was required during the financial crisis of 2008. In executing this step, the EU 

was aware of the reality that the “one size fits all” approach would inevitably cause 

repercussions across Europe (Dedman, 2010).  

In the four years prior to 2008, the EU had just gone through its largest enlargement yet, with 

12 countries joining the Union. The enlargement, although greatly expanding the EU’s 

economic strength, simultaneously created new tensions within the EU between strong and 

weak economies. However, for the EU, the financial crisis of 2008 marked a moment where 

its competence and authority was widely called for, while simultaneously being deemed by 
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many politicians as the scapegoat for the crisis altogether. Scholars call the failures of the EU 

a failure of economic governance (De Grauwe, 2010).  

Apart from the technicalities of the causes, until today the EU does not possess enough 

coercive power in order to effectively enforce policy on a supranational level when necessary 

(Kelemen & McNamara, 2022). To achieve that, the scale of EU jurisdiction and executive 

authority over monetary guiding measures would need to expand significantly. In the past, 

such efforts have mostly focused on the creation of a centralised financial supervision system. 

Even though these supervisory authorities had few means to actually punish violations of EU 

law, the mere attempt of establishing authority already quickly encountered strong contrary 

positions throughout the EU (Moloney, 2011). This tension continues to be a central obstacle 

in advancing the EU’s fiscal integration, contributing to the slow progress of such initiatives.  

 

3. Europe as a Peace Project: The Return of Armed Conflicts 

Although the EU as an entity barely has been involved militarily or politically in any major 

armed conflict since its formation, recent years have brought back the topic of war right into 

the centre of the EU. Recent military conflicts inside the European area, but also outside have 

placed the EU in a critical position, challenging it to take on a more decisive role in the 

mediation and management of large-scale geopolitical crises. While the EU is not a military 

alliance in the traditional sense, it has been expected to respond to breaches of European 

sovereignty and to act upon its self-proclaimed role as a promoter of peace and stability.  

At the same time, the EU cannot be considered entirely detached from global engagements. 

Of the 27 EU member states, 23 belong to NATO. The EU and NATO have formally recognised 

one another as strategic partners with shared interests and values. As a result, the EU’s close 

cooperation with NATO inevitably draws it into broader geopolitical dynamics, influencing its 

stance in conflicts and its relationships with rival powers. This has become more apparent in 
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recent conflicts involving Ukraine, Russia, Israel, Palestine, Iran, and the United States of 

America, where the EU has taken explicit positions, either by expanding sanctions or by 

strengthening ties with particular actors. Meanwhile, the reliability of traditional allies has 

come into question, as growing global tensions and current conflicts have intensified 

uncertainty and polarisation among EU citizens. Does the moment call for greater military 

engagement or a strategic distancing from the political, economic, and military alliances that 

increasingly entangle the EU in the conflicts of its partners? In this context, the EU’s 

foundational mission as a peace project is now questioned.  

 

4. Migration and War 

The question of migration has been a central topic in political debate across the EU for 

decades. These debates highlight the tensions between the upholding of human rights 

standards and the securitisation of borders. Conflicting levels of commitment to European 

policy among member states create a competitive environment and endanger the solidarity 

principles of the European project. 

The years between 2015–2016 was a period marked by a sharp increase in irregular border 

crossings in the EU. After this critical phase, often referred to as the European migration crisis, 

the topic of migration became a salient issue in national politics and especially fuelled 

discussions about the EU’s role in migration management and border governance. The cause 

of the sudden influx of immigration can be attributed to an increase in armed conflict and a 

harsh sanction regime that particularly affected citizens from Southwest Asia and North Africa 

(SWANA). From these countries, fleeing routes usually involve dangerous crossings over the 

Mediterranean Sea. To illustrate the scale, in a short span of three years between 2014 and 

2018, 1.78 million arrivals into the EU via the Mediterranean had been counted. Within this 

number, the UN Refugee Agency reported 16,045 people as dead or missing (UNHCR, 2018). 
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Securitisation of European borders through the European Border and Coast Guard Agency 

Frontex has resulted in a border infrastructure known for its “hi-tech surveillance system of 

satellites and drones and protected by fences and warships” (Eilstrup-Sangiovanni, 2021).  

Recently, the term “Fortress Europe” has been revived by critical scholars to describe the 

rigidity of Europe’s external border policy. Some efforts, such as the 2016 EU–Turkey deal, 

attempted to mediate border issues with other, non-EU countries, but these quickly fell under 

criticism for compromising on humanitarian standards and delegating EU border control 

responsibility outside its borders. Schimmelfennig (2021) refers to this practice as “external 

(re)bordering”. This challenge is not solely logistical but deeply political, as it tests the EU’s 

compliance with international human rights standards (Alexandridis, Sinatti, & Dalakoglou, 

2024). 

Hence, migration management has increasingly become a highly divisive topic across the EU, 

with some parties embracing humanitarian principles and others calling for stricter controls 

and even border fortification. Political parties hostile to migration often frame the migration 

crisis as a purely European problem while ignoring that most refugees from the SWANA 

regions choose to migrate to neighbouring countries. It remains understated, for example, 

that of the Syrian refugees fleeing civil war, over 5 million took refuge in Jordan, Lebanon, and 

Turkey alone (UNHCR, 2018).  

The question of migration cannot be analysed and understood without treating the question 

of the role of economic and geopolitical global interests in structuring and stabilising systemic 

global inequalities. The more important issues to address are the causes of migration: armed 

conflict and economic sanctions. Wars and economic strangulations, primarily affecting 

citizens from the Global South, such as Afghanistan, Iraq, Syria, and parts of Africa, have 

provoked massive migration waves. These in turn place significant pressure on the EU not only 

in terms of border management, but also in regard to its foreign policies. Most notably, the 
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EU finds itself widely critiqued for failing to uphold its role as a guardian of human rights in 

practice (Siitonen, 2022). 

Another source of friction is the disproportionate role of EU border countries as the primary 

recipients of immigrants. The opening of internal borders through the Schengen Convention 

further pushed the burden toward external border states. Nations hostile to migration were 

aware that loose policies in border countries would result in broader migration throughout 

the EU, given the freedom of movement within the Schengen Area. Although EU nations retain 

considerable autonomy in asylum policy, the absence of a unified approach allowed countries 

with restrictive views on migration to establish deliberately harsher conditions. The Dublin 

Convention which was signed in 1990 and came into force in 1997 assigned responsibility for 

application processing to the first EU country an asylum seeker entered. However, this 

arrangement placed a disproportionate burden on border states, such as Greece in terms of 

responsibilities and financial costs related to documentation, rescue operations, processing, 

and hosting of migrants. 

The uneven distribution of migrants among member states has tested the EU’s cohesion. 

Nations, such as Germany and Sweden have welcomed large numbers of refugees, while 

others, particularly in Central and Eastern Europe, have resisted EU-imposed quotas, invoking 

national sovereignty. This friction undermines the Union’s commitment to solidarity and 

mutual responsibility, but also brings renewed attention to a recurring conflict between EU 

institutions and national governments: the tension between supranational authority and state 

autonomy. While some countries see a common border policy as an effective means to 

distribute responsibilities fairly, others express discontent with European immigration policies 

imposed on them. Considerable critique and pressure also accumulate from those who 

demand stricter borders. Increasing hostility toward migrants has been instrumentalised by 

far-right parties to stoke fear and legitimise harsher conditions for asylum seekers.  
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To summarise, on the one hand, there is the prioritisation of security, emphasis on the need 

for stronger external border controls and repatriation mechanisms. On the other hand, 

advocates support that the EU must uphold its humanitarian obligations, invest in integration 

policies that reduce inequality, and face the issue of migration as an intercontinental problem 

rooted in wars and poverty.  

Without a unified and fair approach grounded on solidarity across Europe, the EU risks not 

only further social unrest, but also a deeper erosion of trust in the European project as a force 

for peace and a defender of human rights. 

 

5. Climate Change and the Green Transition 

Although climate change is a global issue, it needs to be seen and addressed as a problem of 

each and every country, likewise for the EU as a whole. The EU has recognised the need for 

major answers in the face of the alarming global warming that as of today is already having 

severe effects on the global climate, strongly affecting biodiversity and posing a threat to 

humans on multiple fronts. For instance, the agricultural sector suffers great uncertainty in 

the light of changing weather conditions, water droughts, flooding and heating, that all have 

significant effects on the food supply sector and threatens the livelihood of millions of 

agricultural workers. Further details on the specific effects of climate change on various 

sectors of the economy and human life are well elaborated by the United States 

Environmental Protection Agency (2025).  

The challenges posed by the climate crisis are not unique to the European Union. However, as 

a supranational institution, the EU bears both a significant responsibility and a unique capacity 

to lead. It is in a strong position to act as a major force in advancing effective and coordinated 

responses to climate change. This involves not only mitigating its effects, but also confronting 

the deeper structural foundations of a global economy that has long relied on environmentally 
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harmful practices. The EU has the potential to help shape a more sustainable and just 

economic model, one that aligns environmental responsibility with long-term resilience. 

Moreover, climate change is an environmental crisis and a profound political and economic 

challenge for the EU. As the EU pushes forward its green targets with the European Green 

Deal that manifest major steps to achieve climate neutrality, the EU must confront the rising 

global demand for critical raw materials like lithium, graphite, and cobalt, resources it largely 

lacks2. Internally, the transition exposes divisions among member states, with differing 

socioeconomic structures and capacities leading to uneven progress and burden sharing. 

These imbalances threaten cohesion, as East-West and North-South divides resurface and 

rural or less connected regions struggle to keep pace. Farmers across Europe, already strained 

by competition and global trade agreements, feel increasingly sidelined, fuelling discontent 

and social unrest. Without careful, inclusive implementation, the green transition risks 

deepening economic disparities and weakening the very unity and autonomy the EU seeks to 

uphold.  

The first priority in the action plans for a sustainable energy future is decarbonisation. Today 

the EU is determined to become the first “climate-neutral continent” by 2050 (European 

Commission, n.d). To achieve this, the green transition implies a shift from the use of certain 

traditional raw materials to other materials that are usually found in other markets. Ideally 

Europe wants to minimise the dependency on external energy suppliers, and become self-

sufficient by overwhelmingly relying on their own renewable energy sources (Hafner & 

Raimondi, 2020). Simultaneously, European investments in extraction infrastructure in 

countries from the Global South remain intact and even needed to meet some of its green 

goals (Castiglioni, 2024).  

 
2 To read more about the European Green Deal, visit the Council of the European Union’s official page: 

https://www.consilium.europa.eu/en/policies/european-green-deal/  

https://www.consilium.europa.eu/en/policies/european-green-deal/
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In the pursuit for a low carbon economy, investments in lithium rich areas are strongly called 

for. What often goes overlooked is also the socio-environmental impacts of ruthless material 

extraction in the source countries. Lithium extraction in Latin America for example, has led to 

water scarcity and pollution, degradation of local ecological systems and also displacement of 

local communities (Chaudary, 2025). For a just climate transition the EU, as all other actors, 

will need to be mindful not to simply externalise other potential harmful environmental and 

social effects of large-scale energy consumption. 

Also internally, Europe faces imbalances in the green transition. Given the divergent economic 

structures and capacities across EU member states, some economies might have more 

difficulties in giving up their traditional energy supply chains. For example, some economies 

may be more dependent on fossil fuels than others, or have had less access to modern, more 

climate-friendly technology and production capacity. The costs are not only unevenly 

distributed between nation states, but also between citizens. Lower income families that 

spend a bigger portion of their overall income on energy will be more affected by rising energy 

prices. Similarly, some economic sectors might be more or less affected by certain measures 

like trade agreements, carbon taxes or other consumer impediments. In this regard, some 

nations might face a bigger burden than others in the Green Transition.  

Colgan et al. (2021) give an interesting example of a whole Polish city that was built on the 

economic productivity of their huge coal mining power plants. Today, it would not be feasible 

for the city to abruptly transition away from this economic backbone. This example illustrates 

how the green transition must be approached with sensitivity to the disproportionate impact 

that sudden environmental standards can have on countries, cities, and communities that are 

economically less flexible. The discontent over perceived individual costs of many EU policies, 

often tied to the green ambitions of the EU, has become increasingly visible over recent years. 

This public backlash is not only an expression of discontent with green policies, but also a 
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reflection of the widespread dissatisfaction with the economic inequality tied to inflation and 

the rising costs of living, sparking mistrust towards all forms of governing bodies.  

In that regard, far-right parties were successful in appropriating the discussions that oppose 

politics from the top, as a whole. Criticism of the EU for many parties of the Right has become 

a fundamental part of their political stance, regardless of what the EU does. This has resulted 

in a harmful polarisation of EU issues, as many parties reject any EU policy discussions 

beforehand. “Climate policy has become a ‘wedge issue’ (Dickson & Hobolt, 2024) for far-right 

parties, which have politicised it to split and polarise the electorate and shore up support from 

their climate sceptic base” (Bocquillon, 2024, p.8). In this way, a strong front arises opposed 

to climate action, that also profits from climate denialism, patriotism and rising populism. It is 

important to keep in mind, as Colgan et al (2021) claim, that with time debates around climate 

policy will become more and more existential, therefore involving more imminent stakes and 

more imminent clashes of interests. The EU faces imminent pressure to act and to securely 

deliver the minimum requirements for impeding the worst of effects climate change would 

release on the world.  

The effectiveness of climate measures is indeed constrained by political and global tensions, 

as well as economic reasons. Recent events such as the COVID-19 crisis and wars seemed to 

divert attention from Europe’s climate ambitions, but these crises also served as windows of 

opportunity. Divisions between member states “might be a factor that could undermine the 

achievement of the European energy transition, due to multiple and divergent interests” 

(Hafner & Raimondi, 2020, p. 374). Yet these divisions, rooted in traditional alliances and long-

standing economic and political partnerships, will inevitably have to be revisited and 

restructured. In this process, the climate crisis compels EU member states to forge new forms 

of cooperation within the Union. Ultimately, the success of the EU’s climate agenda is the 

solidarity among member states in accepting their collective responsibility to confront the 

climate emergency together. With a common policy path grounded in solidarity and inclusive 
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policymaking, the EU can assume a leading and exemplary role in the global effort to protect 

the environment from the worst effects of climate change. 

 

6. Digital and technological divide 

The term Digital Divide is widely used in the literature to describe the inequalities related to 

access to technological devices, internet connectivity, digital skills, and the capacity to use 

such technologies to achieve meaningful outcomes (Van Dijk, 2020). This divide is 

fundamentally shaped by socioeconomic factors (Koivusilta et al., 2007) and is primarily 

concerned with the unequal distribution of digital resources among individuals (Hargittai, 

2003). Within the EU, the digital divide is increasingly recognised as a challenge that affects 

social cohesion and equal participation in digital society, prompting strategic responses 

through policy and funding initiatives like the Digital Education Action Plan (DEAP) and the 

Digital Decade 2030 (EDD2030) framework. 

Traditionally, the digital divide has been conceptualised across three main levels: 

● The first level, or material access, refers to the availability of devices and internet 

connectivity (Van Dijk, 2020). 

● The second level, known as skills access, focuses on users’ ability to effectively operate 

digital tools. This includes the quality of access, such as reliable internet and modern 

equipment. Individuals from higher socioeconomic backgrounds typically enjoy more 

consistent access and greater digital competence (Koivusilta et al., 2007). 

● The third level, or usage access, concerns the tangible benefits and opportunities that 

result from digital technology use (Lythreatis et al., 2022). 

Van Dijk (2020) further introduces a fourth dimension: mental access, referring to a user's 

motivation or interest in using digital tools, an important but often overlooked barrier. 

https://education.ec.europa.eu/focus-topics/digital-education/action-plan
https://digital-strategy.ec.europa.eu/en/policies/europes-digital-decade
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Recognising this, EU digital inclusion strategies have begun to account not only for 

infrastructure and skills, but also for attitudes toward technology, particularly among 

marginalised groups. 

Thus, digital inequality encompasses far more than physical access; it includes the quality, 

frequency, skilful use, and productive outcomes of digital engagement (Selwyn, 2004). In the 

EU, these concerns have prompted a shift from merely expanding connectivity toward 

developing inclusive, human-centred digital policies. 

Digital inequalities are both shaped by and contribute to broader social systems such as 

education. In an increasingly digitalised European society, limited access or poor digital 

literacy can entrench social exclusion. These issues became especially evident during the 

COVID-19 pandemic, when emergency remote learning required students and educators to 

rely almost exclusively on digital platforms (Lai & Widmar, 2021). While this shift did not 

represent a planned transition but rather a form of emergency education, it exposed and, in 

many cases, deepened existing digital inequalities in European education systems. 

Although digital inequality is not a new phenomenon and exists globally (Vicente & López, 

2011; Karatrantou & Panagiotakopoulos, 2024), the pandemic accelerated the pace of 

digitalisation and widened the gap across and within EU member states. This situation is 

further complicated by the rise of Artificial Intelligence (AI), which has begun to transform 

education and the labour market across Europe. As AI becomes increasingly integrated into 

teaching and learning, there is a growing need to reassess and redefine the concept of digital 

inequalities (Lutz, 2019).  

Although some voices in the EU have promoted AI as a tool for narrowing the digital divide 

and fostering equal opportunity (Kitsara, 2022), research suggests that the current 

deployment of AI technologies may instead exacerbate existing disparities. AI is rapidly 

becoming embedded in every sector of human activity, including education, creating both 
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opportunities and risks for European societies. These risks necessitate a re-examination of 

digital inequalities under the emerging framework of an AI divide (Kitsara, 2022). 

Addressing the evolving digital divide, especially in the context of AI, has become both timely 

and essential for EU policy-making. Without a coherent and equity-focused approach, unequal 

access to AI-based tools and systems could lead to deeper educational and social divides, 

particularly affecting disadvantaged learners and under-resourced schools. Tackling this issue 

is key to ensuring that the EU’s digital transformation is inclusive, fair, and aligned with the 

principles of social justice and democratic participation. 

 

3.3 Strengthening the European Union: Democracy, Participation, and the Rule 

of Law 

In response to the complex challenges facing the EU, such as economic inequality, geopolitical 

instability, migration, climate change, and digital transformation, strengthening the EU cannot 

rely solely on policy or market mechanisms. It must be grounded in a more democratic, 

participatory, and just political framework. Citizens must be placed at the heart of the 

European project. 

A core concern remains the EU’s perceived democratic deficit. While the European Parliament 

provides a measure of representation, many citizens feel disconnected from EU decision-

making. Bridging this gap requires institutional reform that promotes greater transparency, 

accountability, and direct citizen involvement not only during elections but through ongoing 

participation in shaping policies and priorities. However, citizen participation must be realistic 

and sustained. True democratic change does not emerge from occasional consultation but 

through long-term civic engagement. This includes informed public dialogue, civic education, 

and inclusive mechanisms that empower citizens from all regions and social backgrounds to 
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voice their perspectives. Initiatives such as the Conference on the Future of Europe offer 

valuable models, but they must be followed by visible policy outcomes to maintain credibility. 

At the same time, the rule of law must be upheld as the foundation of a just and democratic 

Union. It is not enough to ensure legal compliance; laws must be perceived as fair, consistently 

applied, and protective of individual and collective rights. Strengthening judicial 

independence, safeguarding media freedom, and resisting authoritarian tendencies are 

essential to preserving institutional trust. A stronger EU also means developing new forms of 

participatory democracy: public forums, digital platforms for petitions and consultations, 

youth programmes like Erasmus+, and support for civil society initiatives. These mechanisms 

must be adequately resourced and genuinely integrated into EU policy-making, not treated as 

symbolic gestures. 

In conclusion, the EU will only be as strong as its democratic foundations. Facing today's 

challenges requires more than unity; it demands a reimagined Europe where citizens are 

empowered co-creators of the future, protected by the rule of law, and heard in all their 

diversity. 
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4. Pathways for Action and Youth Engagement 

In a global society completely contested by new geopolitical fractions and socio-economic 

fragility, it is essential for European citizens to promote and participate actively in initiatives 

that can enhance democracy and political stability. European youth can be seen as a collective 

actor that can offer fresh and creative ideas to battle global issues like climate change, 

conflicts, migration, mental health and social inequalities. Although many academics argue 

that seeing youth as the solution for every global issue is simplified and overly idealistic 

(Bessant, 2004; Furlong & Cartmel, 2007), this does not mean that young people should be 

seen as passive and incapable voters.  

While youth participation, in many cases, remains constrained by limited structural power and 

formal policies, their contribution is important and can have an impact on social change. It is 

important for these initiatives to be organised by young people as they are more open to 

change and through these initiatives will understand their responsibility and contribution to 

building the future of the EU. Above all, the main objective of such initiatives may be the 

restoration of trust to the institutions, rule of law and democratic values. EU youth could be 

the cornerstone of a rejuvenation of democracy and active civic life transforming the EU ideas 

from abstract notions to lived experiences and change citizens' position from just voters to 

active contributors to the EU polity (Hoskins & Mascherini, 2009).  

Student-led initiatives can have a general character and aim like movements for the 

information and activation of citizens or campaigns to motivate people to act for a specific 

issue. For example, as climate change is an issue that affects most of the countries globally, 

students can organise school-based networks to offer information and support European 

goals, such as the Green Deal (O'Brien et al., 2018). In practice they can organise student 

groups that can help reduce waste, support recycling practices, promote sustainable food 
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sourcing and push their school and local communities to adopt a more nature friendly stance 

especially on the use of fossil fuel. 

Another issue that is of high importance is the so-called democratic deficit, or in other words 

the mistrust of citizens to the democratic values and practices. Again, students can organise 

discussion forums, political simulation games or debates and campaigns to counter 

misinformation and fake news. Such movements can promote civic participation and cultivate 

political thinking, creativity and criticality, vital skills for the future EU citizens.  

One of the most important and ominous issues globally is the welfare and wellbeing crisis. The 

introduction and accelerated use of social media and other social, economic and psychological 

factors threaten peoples’ wellbeing (Twenge & Campbell, 2018). The percentages of mental 

health issues in youth are dystopian (World Health Organization, 2021). School-based 

initiatives, such as mental health networks, support groups and the utilisation of digital 

platforms can destigmatise mental health issues and promote solidarity in wellbeing among 

students.  

What is more, students can organise school-based or digital mediated seminars and meetings 

to discuss and inform about migration and promote intercultural dialogue, a cornerstone of 

the EU multicultural and multilingual reality. Also, students can cooperate with NGOs to raise 

awareness about the very causes of human mobility, such as climate change, armed conflicts 

and poverty. At last, they can organise initiatives of multilingual classes for migrants and 

refugees as also groups to collect necessities for people in need.  

For the EU and its institutions to promote and sustain a vital and inclusive society, it is essential 

to foster deeper collaboration between European citizens and especially youth. Thus, student-

led initiatives and young people's active participation in European institutions and policy-

drawing boards is essential. Collaborative networks have the capacity to promote change and 

the restoration of trust to democratic values and EU institutions. The cooperation between 
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youth activist groups with NGOs, policy-makers and other stakeholders can offer a unique 

chance for the embracement of EU fundamental values and the building of a democratic and 

inclusive society for everyone.  

Nowadays, young people face a complex world, and an era with a plethora of global issues like 

climate change, digital inequalities and armed conflicts. The answer to these challenges should 

be collective and led by the youth, the future EU citizens. To deal with these issues requires 

spaces for young Europeans to act collectively, learn from one another, and co-develop 

solutions. Collaborative youth networks motivate young people to become from just a passive 

audience, active citizens and collaborators to the drawing of the EU’s future. Additionally, 

these collective movements promote cooperation and cultivate important skills for a 21st 

century society like empathy, critical thinking, creativity and problem-solving imagination. 

Collaborative networks can make youth’s voice to be heard and accountable.  
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5. Educational and Methodological Recommendations 

5.1 Teaching Strategies 

Educators have a vital role to play in informing and empowering youth about EU challenges. 

The role of the teacher in the classroom, as students learn these topics, should be that of a 

facilitator. Teachers should create a safe, inclusive and trusting environment for all the 

students to explore these topics.  

The approach suggested is a constructivist learning approach that learning is built on previous 

knowledge. It is important that students work in teams as they will also be required to think 

and act collectively later as citizens. These challenges do not require only individual action, 

but collective action and therefore supporting the development of students’ collaborative 

skills is crucial. 

Some suggestions of teaching strategies to teach these issues can be found below:  

1) Build new knowledge on students’ previous learning. Students may have heard about 

some of the EU challenges in the news or their family and they may come to the 

classroom with specific ideas about them. It is important for teachers to start with 

open-ended questions to investigate what the students already know about the topic 

to know where to start. Based on the constructivist theory, this is very important, so 

new knowledge is built on what the students already know. 

 

2) Discussions and dialogue in the classroom. Many of these challenges do not have one 

or unique clear solution and are thought-provoking for the students. Therefore, there 

are no specific answers to be taught about how these challenges can be addressed. 

Students can engage in thinking about these as a community. The teacher can facilitate 

the dialogue and enable discussion on these challenges to enable students to think as 

a community of inquiry. 
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3) Project-based learning. Students can work in groups on projects. Each group can focus 

on one EU challenge or all groups in the classroom could focus on the same challenge 

but investigate different aspects of that challenge (e.g., causes, implications). Groups 

can search about their group topic themselves. They can find the material themselves 

or/and be given different materials and resources to explore. Then, they could deliver 

a group presentation in the classroom about the topic, suggest solutions on how to 

address challenges and suggest next steps for student-led initiatives for action. 

 

5.2 Digital Tools & Resources 

Some additional resources that can be used provided (mostly by the website of the EU 

Learning Corner) are presented below. Each resource shows whether it is age-appropriate for 

a specific group of students.   

Climate Change 

Climate Action board game (focus on individual habits that are harmful to climate): 

https://learning-corner.learning.europa.eu/learning-materials/climate-action-board-

game_en 

52 steps to a cleaner city (for kids aged between 12 and 15 years): 

https://learning-corner.learning.europa.eu/learning-materials/52-steps-towards-greener-

city_en 

Video on the European Green Deal for Kids (12-15 years old): 

https://learning-corner.learning.europa.eu/learning-materials/eu-green-deal_en 

A resource with a list of videos about EU Climate Action (YouTube playlist):  

https://learning-corner.learning.europa.eu/learning-materials/climate-action-board-game_en
https://learning-corner.learning.europa.eu/learning-materials/climate-action-board-game_en
https://learning-corner.learning.europa.eu/learning-materials/52-steps-towards-greener-city_en
https://learning-corner.learning.europa.eu/learning-materials/52-steps-towards-greener-city_en
https://learning-corner.learning.europa.eu/learning-materials/eu-green-deal_en
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https://learning-corner.learning.europa.eu/learning-materials/eu-climate-action_en  

Inflation 

Inflation explained to kids (9-12 years old): 

https://learning-corner.learning.europa.eu/learning-materials/inflation-explained-kids_en 

Migration 

Regarding migration, you could use this teaching toolkit produced by the EU, UNHCR and 

UNICEF and is available on the Learning Corner.  

Helping people who are forced to flee (9-15 years old students): 

https://learning-corner.learning.europa.eu/learning-materials/helping-people-who-are-

forced-flee_en  

A thorough Interactive Education Toolkit on World Migration: 

https://wmr-educatorstoolkit.iom.int/ 

 

5.3 Innovative Learning Approaches 

Some of the learning approaches that can be adopted are: 

1) Learning in groups. These can take place in project-based learning or in other 

activities, such as group presentations. For example, one group could present a local 

issue related to climate change, how this impacts the local community and steps to 

improve the situation. Alternatively, another group could deliver a presentation about 

important elements needed for citizens who are able to act collectively to address 

challenges, such as why inclusion and collaboration are crucial.   

 

https://learning-corner.learning.europa.eu/learning-materials/eu-climate-action_en
https://learning-corner.learning.europa.eu/learning-materials/inflation-explained-kids_en
https://learning-corner.learning.europa.eu/learning-materials/helping-people-who-are-forced-flee_en
https://learning-corner.learning.europa.eu/learning-materials/helping-people-who-are-forced-flee_en
https://wmr-educatorstoolkit.iom.int/
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2) Role-playing/Debate. These two learning approaches can be combined, since the EU 

challenges can be quite controversial. Students can play different roles and debate on 

these issues as part of their role. Role-playing would facilitate the debate in case all 

students in the classroom agree with a specific point of view (e.g. the importance of 

addressing the climate crisis). As part of the role-playing activity/debate different 

views can be presented. For example, one student may try to persuade a stakeholder 

about the importance of an EU challenge (e.g., about taking local action in relation to 

climate change), whilst another student could play the role of a person resistant to 

change/not attributing importance to the challenge. Similarly, the EU challenges may 

have different points for debates in the form of role playing (e.g., one team could 

support the importance of the EU and be in favour of the EU to address current 

challenges, whilst the other can be Euroscepticists). 

 

3) Events open to the local community. It is very important to have events open to the 

local community and enable interactivity with various stakeholders. The EU challenges 

are not restricted to the education context. On the contrary, they do have in fact 

important social implications. Further, the student-led initiatives should not be 

restricted in the school community. For these reasons, it is suggested that events are 

organised and local stakeholders (e.g., parents, councillors, NGO representatives) are 

invited. In that way, the students can lead an initiative in real-life context. For instance, 

the students can prepare a play or a presentation about the climate crisis and invite 

others to attend to raise awareness.  

 

5.4 Assessment Methods 

The topics covered in this handbook refer to students’ ongoing learning as citizens. Thus, it is 

recommended that only formative assessment methods are used. Formative assessment is 
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linked to learning. The main aim of the assessment related to the EU challenges should be 

students’ learning and always providing feedback to them for further steps and investigation. 

Some formative assessment methods are recommended below so that teachers could use 

these.  

 

Diagnostic Assessment  

As recommended earlier the lesson could start with a diagnostic assessment so the teacher 

can find out what the students already know about the topic. This could be an open-ended 

question, such as: 

‘What is the European Union?’ 

‘Do you know any challenges that the citizens in the EU face at the moment?’ 

Or open-ended questions related to the challenges that is about to be taught, such as: 

‘Have you ever heard of EU scepticism? Do you know what this is?’ 

These open-ended questions can highlight students’ preconceptions and potential 

misconceptions. Teachers can write students’ responses on the whiteboard as students 

present ideas, so these ideas are then discussed. Misconceptions are also useful, but they have 

to be quickly addressed in the form of teacher or peer feedback, so they enable them to shift 

their cognitive structures.  

If some students will be hesitant to present their ideas in front of everyone, options of 

presenting ideas anonymously can be investigated. This can take place with the use of digital 

resources (e.g., Padlet gives the option to the students to post their ideas anonymously). 

Alternatively, this can even happen in a simple way like dropping some papers/notes with 

ideas in a box without students stating their name if they do not want to. 
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During the lesson 

During the lesson the following formative assessment methods can be implemented: 

1) Questioning. Questions can be asked to the students to check their understanding as 

new concepts are presented. The interactivity of the teaching of these concepts is very 

important. Questions do not have to focus only on low-order thinking skills, such as 

asking about a definition of a concept or simply mentioning the EU challenges. These 

questions can also focus on students' higher-order thinking skills according to Bloom’s 

taxonomy. Thus, the teacher could ask questions to the students such as ‘Can you 

explain how the EU as a peace project is currently being challenged?‘, ‘What causes 

Euroscepticism?’, or ‘Is distrust in political institutions the main cause of 

Euroscepticism? If yes, why do you think that?’. This type of questioning can be 

considered formative assessment because it gives information to the teacher about 

students’ understanding and thinking and can respond in a way to support them 

progress further. These questions could also support the students with clarifying their 

thoughts and track their own progress by having to explain their own ideas or justify 

their views. 

 

2) Classroom observation. During the lesson, students will have the opportunity to work 

collaboratively and independently. Therefore, the teacher can observe how they work 

in teams or independently and provide assistance. The role of the teacher is to give 

feedback to support students to progress with their learning.   

At the end of the lesson 

1) Exit tickets. Students can quickly respond to 3 key questions as they are leaving the 

classroom. This can have questions related to students’ knowledge (e.g., What is one 

potential solution to the EU challenge of EU scepticism?), students’ questions (e.g., 
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Something I did not understand today.), or students’ learning preferences (e.g., 

Something that I liked in the lesson today or something that I would like to change in 

the next lesson.). The teacher can adjust their next lesson based on this. 

 

2) Self-assessment rubrics. Students could self-assess what they learnt at the end of the 

lesson. This type of assessment puts students at the centre and enables them to track 

their own learning. The rubric is suggested to be in the form of the table, have 

maximum 3 learning goals that were aimed to be achieved in the last lesson. It can 

include more learning goals if the rubric refers to a full unit. Students could pick from 

different judgments tracking the progress towards that goal, as learning is a 

continuum. It is not just a dichotomy as ‘achieved’ or ‘not achieved’. 
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6. Summary and Key Takeaways 

6.1 Recap of Key Concepts 

Civic participation is vital for democratic societies, empowering citizens to take an active role 

in shaping public affairs. It includes actions like community involvement, activism, and cultural 

initiatives, and education plays a key role in fostering it. 

The Climate Crisis exemplifies a global issue that transcends borders. It requires coordinated 

action from international bodies like the EU and national governments to implement 

sustainable policies. 

Democratic resilience is the capacity of democratic institutions and societies to withstand and 

adapt to challenges, such as misinformation, populism, or crises, while maintaining core 

democratic values and functions. 

Global citizenship refers to the awareness and responsibility individuals have beyond their 

national borders. It emphasises understanding global interdependence and encourages values 

like solidarity, justice, and sustainability. 

Intergovernmental Organisations are formal structures where sovereign states cooperate on 

specific issues. Examples include NATO, the UN, and OECD. They help countries address 

transnational problems and promote collaboration. 

Political polarisation is not a new concept but under the spread of misinformation and fake 

news hits a new level. Growing inequality and disinformation contribute to political division, 

threatening democratic dialogue. Education and civic engagement are crucial in countering 

this threat. 

Regional cooperation clusters are alliances of neighbouring countries working together 

politically, economically, or culturally (e.g., Visegrad Group, SEECP). They strengthen regional 

influence and address shared concerns. 
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Youth engagement is the active involvement of young people in civic life. It is essential for 

building future-ready democracies and can be fostered through school initiatives, community 

projects, and educational programs. 

 

6.2 Reflection Questions 

After having studied about the EU challenges, the reader could reflect on the following 

questions: 

1) As a citizen yourself how could you be involved in addressing these EU challenges? 

2) As a teacher in your professional role, how can you best prepare students for the fast-

changing EU challenges? 

3) Can you think of some actionable steps and initiatives you could take this school year 

in relation to one or more of the challenges in your school as a school community (e.g., 

in collaboration with colleagues)? 

4) Could you create links on what you are currently working on in your subject with one 

of the EU challenges? (e.g., Use problem-solving activities inspired from one of the 

challenges as part of the subject you teach.) 

 

6.3 Practical Applications 

Previously, pathways for action were mentioned. It is possible that teachers/educators can 

empower the youth and facilitate student-led initiatives that can take place in the school and 

outside school. For example, some of the initiatives discussed invite the local community to 

be involved. Further to those student-led initiatives taken by youth, it is possible that 

educators take initiatives within their school to address challenges related to the EU 

challenges or even collaborate with others schools towards this aim. In many cases, these 
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initiatives by educators are actually combined with actions by students who feel empowered 

and actively participate to resolve these challenges.  

Within the school: Educators can take small or bigger actions within their school in relation to 

these challenges. They can consider students’ ideas in relation to these. For instance, 

educators within a school can collaborate (and also involve students) to create a whole-school 

green policy with good practices to ensure that school remains green in relation to the climate 

change concerns. For example, the school could have a policy about the use of paper or 

electricity in classrooms and good use of devices.  

Further, effective digital competence development for EU citizens is crucial for addressing 

challenges related to digitalisation and inequality. The reader could visit the European 

Schoolnet website in the following link to read some recent case studies showcasing how 15 

schools across Europe are successfully fostering digital competences in students through 

strategic leadership and innovative approaches.  

http://www.eun.org/news/detail?articleId=12250804  

These are only some examples but demonstrate how these challenges can be an inspiration 

for initiatives at a school-level policy and action. Schools do not have to restrict these 

initiatives within the school. These initiatives can be an inspiration for the actions of students 

and members of staff outside school. For example, good ‘green’ practices (e.g., turning off the 

light of a room when it is not used) can be transferred in the daily practices of students at their 

houses.  

Collaboration between schools: Schools can also organise initiatives in collaboration with 

other schools. Given that these initiatives may require additional funds, the EU offers funding 

to support projects. The main source for funding for these initiatives is Erasmus+. More 

information can be found in the funding page 

https://education.ec.europa.eu/funding  

http://www.eun.org/news/detail?articleId=12250804
https://education.ec.europa.eu/funding
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In addition, this page includes the specific calls for each phase of education. 

https://erasmus-plus.ec.europa.eu/funding-calls  

  

https://erasmus-plus.ec.europa.eu/funding-calls
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7. Self-Assessment and Test Questions 

7.1 Self-Check Questions 

This short section is focused on self-check questions of the content previously studied: 

1) Mention five challenges that the European Union currently faces or is possible to face 

in the near future. 

2) Explain in a few sentences what led to Euroscepticism in Europe and how you think 

these can be addressed. 

3) Imagine you have to present to one of your students what migration is and how it can 

be a challenge. Try to explain these ideas in simple ways emphasising the real causes 

of migration.   

4) Identify two ways financial crisis can be a challenge for EU solidarity. 

 

7.2 Knowledge-Based Questions 

1) Create a list with organisations that EU member states participate. Can you recall some 

organisations that participate in each of these organisations? Can you recall some 

members that they do not? 

 

2) Which of the following can be considered the main cause of Euroscepticism? 

a) The far-right populism 

b) The geopolitical crises 

c) The mistrust to the political institutions  
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3) Why has the role of the EU as a peace project been questioned? 

a) EU has failed to keep the peace in Europe and armed conflict keeps returning 

in this area. 

b) EU member states are still involved in military engagements and NATO. 

c) EU has no authority over any armed conflict. 

 

4) Which of the following can be considered an EU challenge caused indirectly by the 

Schengen Convention?  

a) The opening of internal borders leading to unemployment. 

b) The reintroduction of border controls affecting tourism and trade. 

c) The disproportionate migration in countries of external border states. 

 

5) Do climate change measures for the green transition affect all the EU member states in 

the same way? 

a) No, it affects some EU member states and families more, leading to issues of 

social justice. 

b) Yes, because it is not a local issue, it is a global one. The issue should not be 

addressed within each country. 

c) Measures for the Green transition do not affect member states, but countries 

globally. 
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6) Please write down 3 EU challenges that the far-right have used in their narratives. Then, 

briefly explain how the far-right has taken advantage of these. 

a) __________________: ________________________________________________ 

 

b) __________________: ________________________________________________ 

 

c) __________________: ________________________________________________ 

 

7) Please describe briefly an example of a potential negative short or long-term 

consequence for each of the following aspects in case the Digital Education Action Plan is 

not successful.   

economy 

________________________________________________________________________

________________________________________________________________________ 

society 

________________________________________________________________________

________________________________________________________________________ 

education 
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7.3 Application-Based Exercises 

In this exercise you are requested to think of student-led initiatives. Having studied about EU 

challenges, start designing one for your class(es). You could consider the following questions: 

1) Will you let the students decide on the challenge they are mostly interested in 

investigating or will you decide? Why? Based on what criteria will you select the topic 

or how will you facilitate the process of them selecting the topic? 

2) What initiative can happen related to this challenge? Brainstorm some initiatives that 

you could do with your students. 

3) Which option do you think would be more interesting for the local community? Which 

option do you think would be more valuable? 

4) Choose one of the options (e.g. design a mini campaign on renewable energy in the 

town) and write down the specific steps required to enact this.  

a) What are the prerequisites? 

b) What will the actual campaign involve? 

c) How can the local community be involved?  

d) Where and what time can these initiatives take place so that more students 

and the local community are engaged in the actions?  
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